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Synopsis: This curriculum unit will provide elementary students with the opportunity to 
work with movement as a conscious part of the music curriculum. Through study of 
BrainDance, a warm-up sequence designed to mirror the stages of brain development and 
enhance movement and learning, students will experience the role of movement in learning 
and thinking. As described in the NC Standards for Music, moving to music or using 
corresponding gestures, is another way of telling or showing mastery. As students move to 
music with intention, they gain a deeper knowledge of the musical concepts presented. As 
the unit progresses, we will work towards student composed dances using the building 
blocks found in the movement concepts we will study. Students will use third grade music 
standards related to rhythm and note values in order to create choreography with Motif 
Writing. Music literacy and dance literacy will work together to create a kinesthetic, aural, 
verbal and spatial learning experience.  
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I plan to teach this unit during the coming year to 86 students in Third Grade Music 
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The most deeply moving moments of our lives usually leave us speechless, and in such moments 
our body carriage may well be able to express what otherwise would be inexpressible.  

-​ Rudolph von Laban (1) 
 
 

Introduction 
 
As a music teacher, movement is a very natural part of the way I teach. I am aware of the use of 
body language as a mode of non-verbal communication, when directing or cueing my students 
during a musical performance or musical exploration in the classroom. As an elementary music 
teacher, I have learned to use movement as a way for students to experience musical concepts. 
We learn high and low pitch, by moving our bodies to demonstrate high and low, and can explore 
tempo through moving quickly or slowly in order to experience these contrasts. One of the first 
concepts taught in music class as early as kindergarten is steady beat. Before students begin 
creating music or even copying the musical expressions of the teacher, the first building block is 
recognizing and showing a steady beat through moving the body. For every musical element, 
there is the possibility of demonstrating it through movement and dance, as there is a deep and 
basic interconnection between musical sound and movement. Musical form can be visualized 
and embodied through movement.  
 
Rationale 
 
This curriculum unit, “Musically Moving; Creative Experiences for Body and Mind in the Music 
Classroom,” was written as part of the CTI Seminar “Moving to Learn: Experience, 
Embodiment, and Transformative Teaching” lead by Doctor Marissa Nesbit, dance professor of 
Dance at UNC Charlotte. My goal in participating in “Move to Learn” was not only to write a 
curriculum unit but renew and revitalize my teaching of music using movement. I did not only 
want to teach a 6-week unit in the spring, but I wanted to teach differently throughout the year. 
With this end in mind, I decided to begin exploring concepts from my CU with my third-grade 
classes in the fall of 2022. I began with the BrainDance, as developed by Anne Green Gilbert. 
Although I planned to teach my curriculum unit to my third-grade classes, I incorporated 
BrainDance with all the grade levels I teach, in order to gain greater experience with purposeful 
movement in music class. 
 
Demographics 



 
I am the Elementary Music teacher for Collinswood Language Academy, a K-8 Spanish 
Language Immersion school in the Charlotte Mecklenburg School system. The current 
enrollment in grades Kindergarten through eighth grade is 785 students. The demographic 
makeup of our school is 60 % Hispanic, 20% White and 16% African American. 48.5% of our 
students receive free or reduced lunch. I plan to teach my CU to third grade music classes. 
Current data for the 2022-2023 school year shows 86 students enrolled in this grade. The 
students are divided among four classes, and I plan to teach the Curriculum Unit to each class in 
the third grade.  As a Special Area teacher, I see my students on a six-day rotation. What this 
means in practical terms is that I will have approximately twenty-eight classes in which to teach 
the subject of music to my students. Another unique aspect of teaching as an elective teacher is 
that I teach the same lesson to several different classes before moving on to a new lesson the 
following week.  
 
     There are many connections between music and dance that may be explored, but in the 
process of writing this curriculum unit, I have focused on movement to deepen the understanding 
of the elements of music. When discussing these elements, such as tempo, rhythm, dynamics, 
pitch and form they can each be illustrated through movement and the placement of the body in 
space. In these instances, the teacher may begin by demonstrating embodiments of a musical 
concept and encouraging students to come up with their own movements to demonstrate the 
concepts. In this way students will respond to the music and show understanding through 
movement. As described in the NC Standards for Music, moving to music or using 
corresponding gestures, is another way of telling or showing mastery.  
 
Objectives 
 
I plan to teach the lessons in this curriculum unit over the course of 6 weeks. The first lessons 
will introduce the BrainDance and Motif Writing. As the unit progresses, we will work towards 
student composed dances using the building blocks found in the movement concepts we will 
study. Students will use third grade music standards related to rhythm and note values in order to 
create choreography with Motif Notation.  
 
     While writing this curriculum unit I have chosen to try implementing activities with both the 
grade level I am writing it for, and the other grade levels I teach. The reason behind this is that it 
gives me time to refine the activities, and the way in which I present and prepare them. It also 
gives my third-grade students more time to become comfortable and familiar with the choices 
and risks I would like them to take as they compose musical and movement pieces. Another 
reason I have chosen to teach and experiment with elements of my curriculum with all my grade 
levels, is that it is so beneficial for all students to have the opportunity to experience movement 
that is both constructive and creative.  

Content Research 

Why Moving to Learn?  

Moving to learn is based on the idea that as human beings, we learn best when we are actively 
using our bodies as part of our thinking process. This concept describes the relationship between 



the body’s role in the mental engagement that occurs when learning and creating. The idea of 
“embodiment” is a way of conceiving of the nature of teaching and learning through 
acknowledging the role of the body in direct experience in order to gain understanding. In their 
article, “Enfleshing Embodiment: ‘Falling into trust’ with the body’s role in teaching and 
learning,” Margaret Macintyre Latta and Gayle Buck describe the preoccupation found in 
education with “monolithic curriculum, regulated learners, and predetermined learning 
products.” (2) In essence, the attempt to regulate and quantify learning has led to a disconnect 
between mind and body in the learning process.  

     “We do not ‘have’ a body; rather we ‘are’ bodily.” (3) Heidegger, and other scholars 
discussed the mind/body division permeating western thinking and the erroneous educational 
practices this mode of thinking has led to. In their article, Latta and Buck reference the work of 
Abrams, 1996; Csordas, 1999; Grosz, 1994 and several others, who turn the focus back to the 
body as “the ground of all sensemaking.” (4) The connection can be made in the field of teacher 
education as follows: “Embodied teaching/learning assumes a teacher’s relation to a 
teaching/learning situation is not that of a thinker to an object of thought.” The teacher is not the 
person who must decipher the teaching/learning situation, but learning occurs through the 
interaction between teacher and learner within the context of subject matter.  (5) As both parties 
interact, the subject too evolves and changes. Curriculum is active, rather than passive.  

     The article, “Enfleshing Embodiment,” shows how students were able to gain a greater 
understanding of content in science through inquiry. The concept of inquiry is linked to 
embodiment, as they practiced problem solving within the science experiments they participated 
in, instead of the teacher sharing the information. (6)  

     Although the case can be made for incorporating embodiment and movement in educational 
activities throughout various subject areas, elementary music teachers have frequently been 
encouraged to incorporate movement-based activities in their curriculum. Music and movement 
are encountered together in the art form of dance, and musicians such as Emile Dalcroze have 
promoted the theory of kinesthetic response to music, as it engages both body and mind. In 
addition to Dalcroze, music-based instruction has been shaped by important figures in modern 
dance such as Francois Delsarte and Rudolf von Laban. In her article, “Movement and Music 
Education: An Historian’s Perspective,” Barbara Lewis describes many of the connections and 
advancements made through incorporating movement education in the music curriculum. (7) 

     Delsarte’s influence gave rise to the work or Isadora Duncan in America and Rudolph von 
Laban in the early twentieth century. Both artists emphasized choreography in which movement 
was conceived as the “manifestation of emotion.” Rather than the focus on sequences of 
conventional steps, the choreography was derived from “expressive and natural movements” 
emanating from within the performer.” (8) As Laban continued to develop his theories on 
movement education, his method of classifying movement and describing it systematically 
became useful to music educators. Students were ablet to deepen their understanding and musical 
response through study of the kinesthetic feedback from their own movements. (9) As students 
move to music as a form of musical response, they show understanding. In examining movement 
created in response to music, the student gains more detailed understanding of what they 
perceive in the music through the language of movement.  



Rudolph von Laben 

Laban (1879-1958) was a dancer and movement educator born in Czechoslovakia. His study of 
movement led to innovations in dance and music education. He organized his work around the 
idea that movement is a language, and as such has its own grammar and syntax. In order to 
understand dance, one must analyze the structure of the movement itself, and understand the 
connection between the movement and its inner motivation. Laban analyzed the four factors of 
movement: time, force, space, and flow. He organized these into eight actions, which became the 
basis for the invention of his system of movement notation (Labanotation) to represent 
movement using a graphic system. He added the elements of effort/shape to record the qualities 
of movement, for example whether they were heavy or light, quick or slow, or direct or indirect.  
Laban’s contribution to the world of dance and movement education include detailed study of the 
rudiments of movement. This allowed choreographers the ability to pass much more information 
about their dances to anyone who wished to reconstruct their work. (10) It gave choreographers 
and dance educators a shared vocabulary with which to analyze their work in greater detail and 
depth, thereby facilitation future creative endeavors.  

     The application of Laban’s work to music education, allows the music teacher to facilitate the 
practice of movement in order to feel and demonstrate understanding of musical concepts. 
Movement is expressly designed to help the student create a physical and visual illustration of 
aural musical concepts. The process of learning the fundamentals of movement is a parallel 
approach to the learning sequence employed by many music teachers, in order to provide 
opportunity for student to play and discover within the language of music before applied formal 
study of an instrument or voice. (11) 

Motif Notation 

Motif Notation, also known as Motif Writing is a system for “graphically representing and 
recording movement.” Ann Hutchinson Guest developed a system based on Rudolph Laban’s 
concepts which she called Labanotation. While teaching dance to children at the New York City 
92nd Street Y.M.H.A in the 1950s she began to use the notation symbols in an exploratory way. 
This prompted her to identify the list of “prime movement actions universal to all movement 
forms.” After completing extensive research, she codified these building blocks of movement, 
which are now termed the Movement Alphabet. As movement analysis and notation became part 
of the curriculum at the Teacher Training College of the Royal Academy of Dancing, Guest saw 
the need to break down complex movements into their basic elements. She created the 
“Language of Dance,” which is described and demonstrated in the textbook Your Move- A New 
Approach to the Study of Movement and Dance. (12) The ability to write notation for dance, and 
to have a codified system with which to convey meaning provides extensive opportunity for 
sharing and analysis. More than simply a way to record a sequence of movements, it provides a 
lens for examining movement and breaking it down into common elements. The symbols are 
visual, rather than verbal; this allows them to show dance within the context of its own language 
and creates its own common and yet unique vernacular.   

Motif Writing in the Classroom 



In order to prepare to teach and utilize Motif Notation as part of a music and movement 
curriculum, I looked for examples of Motif Writing used in elementary and middle school 
classrooms. In her article, “A Journey with Motif Writing,” Ann Kipling Brown described her 
introduction to notation, and how it became important in her work. While studying dance at the 
Art of Movement Studio in Surrey, England she was introduced to notation, subsequently 
studying Laban’s principal of movement analysis and dance education. These experiences 
allowed dance teachers to access and understand the essential features of a dance. When working 
in schools, the notation system has assisted in “making new connections for the students and 
helped to establish movement as a means of communication.” (13) As teachers created and 
recorded their own movements, the two forms of communication mutually reinforce each other.  

     Ann Kipling Brown described her experience working with a class of 9-year-old students in 
order to provide dance experiences. Her aims were to design a project that would allow the 
teacher to connect the dance experience to other activities in the classroom, involve the students 
in a meaningful and rewarding experience in dance and demonstrate the dance experience to 
university arts students. The entire experience was completed in four 90-minute lessons. Lessons 
were structured to include: 

Lesson 1: Introduce movement possibilities such as stillness, shapes and locomotion with 
notation symbols. Students worked in groups randomly selecting notation symbols that could be 
repeated to form a sequence. The sequences were performed for at least one other group. 

Lesson 2: The previous notation symbols were reviewed. New movement concepts were 
introduced along with their symbols. Students viewed maps of terrains to integrate their dances 
concepts with geography lessons. Students drew their pathways on paper and interpreted them in 
the dance space. 

Lessons 3 and 4: Students reviewed different movement concepts to indicate obstacles within the 
map. Dances were completed first with outlined scores in notation, and then completed dance 
scores.  

     After completing the experience, students and teachers reflected on the clarity and 
understanding brought by using notation. The teachers and university arts students found the 
notation useful in checking for understanding of movement concepts. (14) 

     In “Motif Notation and Dance Making,” Loren Bucek reflects on the benefits of notation in 
order to help middle school arts students to maintain focus and intentionality in dance making. 
As students use Motif Notation they “clarify motion, the social meaning of dances and the social 
positioning of their bodies.” By using Motif Notation to shape moving ideas and to record the 
ideas they explored, student invention and creativity increased. The Motif Notation served as a 
common language and created a sense of community within student groups. (15) Bucek’s 
students learned movement concepts along with their symbols: toward and away, level changes, 
direction changes, turns, balance and unbalance, and pathways.  

     In another article by Bucek, “Developing Dance Literacy: Integrating Motif Writing into 
Theme-Based Children’s Dance Classes,” she describes the work of elementary students in dance 
activities involving notation in the creative process. “Elementary students create, organize, 



describe, read and record movements, movement phrases and dance studies with great fluidity 
using a basic kinetography system called Motif Writing.” Bucek goes on to describe the 
appearance of the notation “straight, diagonal, curvy, scalloped, squiggly, solid, striped, and 
dotted lines, V-shapes and rectangular shapes, and open and closed circles that can be used as a 
mechanism in constructing and illustrating dance thought.” The use of Motif Writing facilitates 
dance concept knowledge, as students can record choices of where, when and how movements 
are made. The concept of “where” in dance corresponds to level and direction, “when” refers to 
duration, meter, pulse and tempo, and “how” describes the type of movement such as strong, 
gentle, soaring or bumpy. (16) 

     Within her article, “Developing Dance Literacy,” Bucek describes three phases of dance 
making. “Spontaneous and loosely-fashioned dance forms” are considered the naturally 
occurring movement repertoire of the student. Students can be invited to draw their movements 
on paper in order to introduce the idea of dance and symbol. When used along with physical 
action, Motif Writing, whether read or written integrates kinesthetic, visual and felt thought. 
“Informally shaped dance forms” arise from creating the simplest forms by using an ABA form. 
This can be achieved by allowing student choice movement as the B section, while surrounding 
it with a simple, teacher-created phrase. The third phase of dance making is “Intentionally 
composed dance forms” where students compose using movement vocabulary and notation 
symbols. At this juncture symbols are important in the creative process as they codify and 
organize creativity and serve as documentation of the process or “journey” itself. (17)  

     The enhanced awareness of the creative process, encouraged by the tools of a graphic written 
language such as the Movement Alphabet and Motif Writing assists students and teachers in 
forming and comprehending ideas. As movement concepts are more deeply understood, new 
possibilities arise. These possibilities contain within them the seeds of new ideas and concepts. 
As student dancers move, they embody their own thought. As they think, speak and write about 
notation, they conceptualize movement concepts.  

BrainDance: A Warm-up for Body and Mind 

BrainDance, created by Ann Green Gilbert, is a series of movement warm-ups designed to 
prepare students for “active moving and focused thinking.” She began developing the warm-up 
after noticing that students had more behavior problems and less focus overall. With her 
understanding of the body-brain connection and study of the neurodevelopmental movement 
patterns through which babies progress she created the movement sequence, based on the 
Bartenieff Fundamentals. In order to teach effectively at school residencies, where time and floor 
space are often limited, she developed the exercises to move students quickly through eight 
progressive developmental movement patterns. These exercises integrate mind and body, 
providing focus and energy for both teacher and student. (18) In Chapter 5 of Brain-Compatible 
Dance Education, Gilbert devotes a chapter to BrainDance. She describes the specific benefits of 
this specially designed warm-up as: 

●​ Increased blood and oxygen flow to the respiratory system and brain. Both the deep 
breathing practiced at the beginning of the sequence and aerobic activity during the latter 
parts encourage blood and oxygen flow to the brain which reduces stress and improves 
one’s ability to focus. 



●​ Reorganization of the neurological system. The BrainDance cycle replicates the 
sensorimotor patterns found in neurological development. These patterns are designed to 
improve sensory integration involving proprioception, balance, attention, memory, eye 
tracking and motor skills. These systems assist the brain and body in emotional and social 
self-regulation.  

●​ Enhanced core support, connectivity and alignment. Through reviewing patterns of 
structure in the neuromuscular system, our bodies and the way we move become more 
aligned.  

●​ Deeper understanding of the elements of dance technique. The BrainDance warm-up 
when performed at the beginning of class encourages articulate and expressive movement 
in dancers. The eight developmental movement patterns are part of any form of dance. 
Conscious practice allows dancers to increase their movement vocabulary in both the 
verbal and kinesthetic sense. (19) 

The parts of the BrainDance are: 

Breath: Breath is the beginning of all movement and thought. As we breathe to begin the 
sequence, we prepare our minds and bodies with awareness. Breathing in unison brings the 
students and leader together and creates a preliminary rhythm. 

Touch: The skin is the largest organ on the body. Touch develops bonding, sensory integration 
and awareness. In this segment of the BrainDance lead students in a variety of patterns of touch, 
including brushing, tapping, smooth and bumpy movements with a combination of light and 
heavy pressure. Be sure to work from the upper body and head down to the lower body with a 
variety of styles of touch. 

Core-Distal (grow and shrink): This movement brings in a sense of contrast as the student 
stretches or “grows” and then “shrinks” or contracts their movements. As the student curls 
inward, they create a sense of safety and protection, and moving outward connects them to the 
world beyond themselves. Both flexion and extension use core body strength and balance.  

Head-Tail: Awareness of the relationship between the head and pelvis encourages use of the 
spine and activates the central nervous system. Movements used for this element of the sequence 
should provide opportunity to move the spine in a variety of ways,  

Upper-Lower: Use of the upper and lower halves of the body in isolation creates stabilizing and 
grounding, causing the body to shift weight.  

Body-Side: When performing body-side, the student keeps one side of the body still while 
moving the other side. This activates both sides of the brain, as effort is taken to keep one side 
still, while moving the other. Contrast and balance are achieved as activities are replicated by 
dominant and non-dominant sides of the body. These activities also strengthen peripheral vision 
as well as awareness of left and right.  

Cross-Lateral: Crossing the midline of the body connects both sides of the brain, which activates 
the corpus collosum and higher-order thinking skills. Younger elementary students, and some 
older students may have difficulty with these activities at first. Giving specific directions such as 



“raise your right hand and tap your left shoulder, now raise your right hand and tap your left 
hip,” while demonstrating helps students to engage in these activities. Activities that use 
cross-lateral motion increase visual spatial awareness, and have many benefits related to reading, 
writing and coordination. 

Vestibular: This final part of the BrainDance allows the body to experience destabilization and 
stabilization of balance. Performing off-balance movements such as spinning or tipping provide 
information to the body and brain about motion and gravity. Balance supports all movement and 
learning, and helps to prevent unexpected falls or bumps on varying and uneven terrain. (20) 

  

Instructional Implementation 

Teaching Strategies 

I began incorporating movement ideas from the beginning of the 2022-2023 school year, with all 
the grade levels I teach kindergarten through fourth grade. Although this curriculum unit is 
written for third grade, it would lend itself easily to mid and upper elementary music classes. I 
followed many of the activities given to us by Professor Nesbit and used them with various 
classes and grade levels. My focus to have my students become accustomed to movement as part 
of the way we learn in our music classroom. We used the “movement to your name” activity and 
worked our way around the circle, allowing students the opportunity to create a movement while 
they said their name. I found this effective with my second, third and fourth grade students, and 
depending on the maturity of the class it worked with first grade as well.  

BrainDance  

I introduced BrainDance, by Ann Green Gilbert during the first few weeks of school. I taught the 
first half of it one week, and then added the rest the following. By the fourth week of school I 
had incorporated the sequence into the opening minutes of class, and students were accustomed 
to beginning class this way. After completing the exercises, students reported feeling calm, 
happy and energized.  

Improvisation with Movement Motifs 

Improvisation is an important instructional strategy in music and movement. So much of the 
student’s time is controlled and directed, even to the smallest detail of walking in a line, where to 
sit, and when to talk. Students need the opportunity for choice and healthy risk taking provided 
by the opportunity to improvise. I began by introducing the Motif Writing symbol for “travel” 
and instructing them to move around the room while they heard the drum, and to stop when the 
drum stopped. After doing this a few times, I introduced the notation for “any shape” and had 
them imagine a shape. The musical cue for “shape” was a glissando played on a chime. I 
continued the activity, encouraging a variety of movement during “traveling” time and “shapes.”  

Chance Compositions 



Chance compositions move the creative process along with the use of Move Cubes. For my 
curriculum unit I will use the cubes in order to demonstrate selecting specific movements to 
complete a dance score.  

Rhythm Using Dance Notation  

This will be a more involved and detailed composition where we will create a dance with 
specific movements to occur in time with music. Students will use their knowledge of standard 
rhythmic notation and combine it with Motif Writing in order to create rhythmic movement 
compositions. 

Reflection and Journaling 

Students will be provided with the opportunity to reflect on their music and movement learning 
at the end of each class. Reflection will occur in the form of journaling, small group and class 
discussions. 

 

Lesson Plans for Third Grade Music and Movement 

Lesson 1: Movement is Communication and Expression 

NC State Standards 
Music 
3.CR.1.2 Understand the relationships between music and concepts from other areas. 
Dance 
3.CP.2.1 Use safe and respectful movement practices in the dance setting. 
Learning Objective: Students will create a short movement to represent their name. 

Materials and Technology: speaker and audio device to play music; music for creative 
movement  

Activity: Movement to Your Name 

Invite students to stand in a circle around the room. Tell them that they we are going to take 
turns creating a movement to represent our name. It is useful for the teacher to go first, so that 
the students understand what the assignment it. After the teacher models the activity using 
their name, invite students to repeat the name back with the same movement. The activity 
continues with the student next to the teacher. Once they have performed their name and 
movement, and the class has repeated the actions and name back to them, review the teacher’s 
movement and the first student’s movement in sequence.  Continue in this manner, stopping 
frequently to repeat the sequence from the beginning. With a class size of 20 or more students, 
this can take a long time, especially if students are hesitant to settle on a movement choice, or 
reluctant to participate. The activity can be broken up by doing the sequence in reverse. As the 
sequence is repeated, the pace should speed up, allowing the class to get to everyone. 



When the students understand the objective and you are moving smoothly through the activity, 
try performing the movements without saying the names. Music can be added in order to add 
to the expressive quality of the movement activity.  

Reflection: How did you create your movement? What did it express about you? Students 
respond in a movement journal.  

 

 

Lesson 2: BrainDance 

NC State Standards 

Music  
3.MR.1.2 Use musical terminology when describing music that is presented aurally. 
Dance 
3.CP.2.1 Use safe and respectful movement practices in the dance setting. 
3.CP.2.2 Understand how use of concentration enhances performance. 
Learning Objective: Students will learn the BrainDance sequence and discuss the purpose of 
the activity. 

Materials and Technology: speaker and audio device to play music; music for creative 
movement, BrainDance slides with list of movements. Link to BrainDance slides 
https://docs.google.com/presentation/d/13adJvmzKmLCwSSzbNH87JXpgQRu85zxAwZ3Y0c
oLCsU/edit?usp=sharing  

Activity: Learning the BrainDance, by Ann Green Gilbert  
 
Tell students that they will learn a warm-up for music class that help get their brains and 
bodies ready to learn. This is called BrainDance. The BrainDance will become a warm-up that 
can be used to begin each class. It can also be adjusted to focus on a specific music or 
movement concept. It is important to lead the students in the activities so that they see an 
example of how the movements are to be performed. The first few times I work with the 
BrainDance I spend time talking about the purpose of each of the movements in the sequence. 
I also verbally cue each movement descriptively. As students become more familiar, I adjust to 
a simple verbal cue. Eventually students can move through the sequence without verbal cues, 
and should be given the opportunity to lead the BrainDance. 

Breath: Movement begins with breath. Use hands moving up and down to show pacing and 
focus of breath.  

Touch: Rub your hands together, then wash your face. Use a gentle tapping motion on your 
shoulders, neck, arms, and continue moving down your sides and legs, all the way down to 
your feet. When you get to your feet, change the pressure, using a heavier touch on ankles, 
knees, legs and thighs, working your way up to your head and shoulders. Now switch to a 

https://docs.google.com/presentation/d/13adJvmzKmLCwSSzbNH87JXpgQRu85zxAwZ3Y0coLCsU/edit?usp=sharing
https://docs.google.com/presentation/d/13adJvmzKmLCwSSzbNH87JXpgQRu85zxAwZ3Y0coLCsU/edit?usp=sharing


brushing movement, as if you are brushing dust off yourself and your clothes. Brush from 
upper to lower body. 

Grow and Shrink: Begin by extending one arm, then drawing it back into your body. Do the 
same with the other arm. Extend and stretch your entire body, then make yourself as small as 
you can.  

Head and Tail: Begin by moving your head and neck. The goal is to move the spine in various 
positions. Cat and cow in yoga can be used to show this.  

Upper/ Lower: Say to your feet, “feet don’t move!” Now only move your upper body. 
Demonstrate movements with head, shoulders and arms. Now put your arms on your hips, and 
say “arms don’t move,” and only move your lower body. Move legs, using different levels by 
bending knees, lifting legs, lunging, and marching. 

Body/Side: Wave hand, and have students say, “this is my right hand, right hand don’t move, 
right side don’t move.” Proceed to move using only the left side of body – you will need to do 
the reverse so that that the students are able to mirror your movements. Complete activity on 
other side.  

Cross-Lateral:  Take your time with these, as many children have difficulty crossing the 
midline. Say “this is my right hand,” then “right hand touches left shoulder, right hand touches 
left hip, right hand touches left knee.” Repeat with the opposite side, adding  

Balance: Allow students to turn, or sway from side so side to activate their sense of balance, 
then have them balance for 30 seconds on one foot. Finish with a few deep breaths. 

Reflection: How did you feel after BrainDance? Collect their thoughts on a large post-it. Have 
them share and journal. 

  

Lesson 3: Improvising Movement with Motif Symbols 

NC State Standards 

Music 
3.MR.1.2 Use musical terminology when describing music that is presented aurally. 
Dance  
3.CP.2.1 Use safe and respectful movement practices in the dance setting. 
3.CP.1.2 Use teacher led improvisation to expand movement possibilities for creating             
dance sequences 
Learning Objective: Students will respond to musical cues and Motif Symbols  

Materials and Technology: speaker and audio device to play music; music for creative 
movement, BrainDance slides with list of movements, visual or large post-it paper to show 
Motif Writing symbols for action, stillness, shape and travel, drum, chime or glockenspiel and 
another contrasting percussion instrument. Link to Movement Alphabet Slides. 



https://docs.google.com/presentation/d/1NX-bUNeSzh1z4a0mUo6E502lYDSGgRiDxjtX96Q
SXYM/edit?usp=sharing See Appendix 2, Movement Alphabet. 

Warm-up: BrainDance from Lesson 2  

Students should be able to move through the sequence with teacher modeling and short verbal 
cues.  

Activity: Movement with Accompaniment Cues 
Step 1: Travel. Tell students that you will do a movement activity accompanied by a drum. 
When they hear the drum they should begin to move, and when the drum stops, they will stop. 
Play the drum in a regular rhythmic pattern, which will encourage students to move to the 
steady beat. Stop, and pause, allowing students to stop their movement. Explain that when we 
move around the room, we call this “traveling,” and show the Motif Symbol for travel. We 
also have a symbol for when we stop which is called “stillness.” Show the symbol for stillness.  
Step 2: Shape. Invite students to think about a shape. It can be a familiar shape such as a 
triangle or circle, or an imagined one. When you play the chime, they are to make their shape 
with their body. The shape is still and does not move.  
Step 3: Alternate between “travel” and “shape” using drum as cue for “travel” and chime for 
“shape. Encourage students to discuss different ways to travel and make lists of possible 
traveling movements such as walking, skipping, running, rolling, marching.  
Step 4: Action. Introduce the symbol for “any action” and discuss possibilities for actions such 
as kick, flick, sway, melt, point. Use a contrasting instrument to represent “action.”  
Reflection: What were some of the ways you created movement today for a shape, travel or 
action?  

 

 

 

Lesson 4: Chance Compositions with Motif Writing 

NC State Standards 
Music 
3.MR.1.2 Use musical terminology when describing music that is presented aurally. 
Dance 
3.CP.1.2 Use teacher led improvisation to expand movement possibilities for creating             
dance sequences 
3.CP.1.1 Create simple dance sequences by combining dance phrases. 
 
Learning Objective:  
Students will learn to read a dance score 
Students will create chance compositions and use Motif Writing 
Materials and Technology: speaker and audio device to play music; music for creative 
movement, BrainDance slides with list of movements, slides or chart with Motif Writing 
symbols, Move Cubes, Movement Alphabet 

https://docs.google.com/presentation/d/1NX-bUNeSzh1z4a0mUo6E502lYDSGgRiDxjtX96QSXYM/edit?usp=sharing
https://docs.google.com/presentation/d/1NX-bUNeSzh1z4a0mUo6E502lYDSGgRiDxjtX96QSXYM/edit?usp=sharing


Warm-up: BrainDance from Lesson 2  
Students should be able to move through the sequence with teacher modeling and short verbal 
cues. Invite a student to lead the BrainDance. 
Activity #1 Learning to read a dance score 
Begin by reviewing the Motif Symbols for shape, traveling and action. Show sample score, 
explaining that a dance score is read from bottom to top. Lead students through the score 
verbally so that they have the experience of the form: shape, traveling, shape, action, traveling, 
shape. (See Appendix) Repeat the sequence, verbally cuing so that the students internalize the 
form of the choreography. The students should be choosing their movements independently 
within the framework of the form.  
 
Activity #2 Chance choreography with a dance score.  
Now that the students have had the experience of following and dancing to a score, the class 
will create choreography using the Move Cubes (chance dice). Ask students for suggestions 
for each of the three categories: travel, shape, and action. Types of travel would be walking, 
skipping, crawling, sliding. Shapes can be specific shapes such as square or circle, or can be 
described as straight, curvy or angular. Write the suggestions on index cards and insert them in 
the pockets in the cubes. Roll for each element of the dance score and write the type of 
movement next the Motif Symbol. Practice as a group, remembering that the goal is not for 
unison dancing, but for each student to embody the concept and internalize the form.  
 
Reflection: Think about one or two types of movement you performed in class today. What did 
you notice about it?  

 

Lesson 5: Rhythm, Note Values and Movement 

NC State Standards 
Music:   
3. ML.2.1 Interpret rhythm patterns, including notes and rests in 3/4 and 4/4 meter signatures. 
Dance 
3.DM.1.4 Recall dance movement phrases containing rhythmic patterns in various meters. 
3.CP.1.1 Create simple dance sequences by combining dance phrases. 
 
Learning Objective: Students will demonstrate understanding of rhythm patterns using whole, 
half, quarter and eighth notes. 

Materials and Technology: speaker and audio device to play music; music for creative 
movement, BrainDance slides with list of movements, rhythm practice materials for whole, 
half, quarter and eighth note combinations  

Warm-up: BrainDance 

Activity #1 Rhythm: Review note durations for whole, half, quarter and eighth notes and half 
and quarter rests. Practice clapping and speaking the rhythms to be used with dance notation. 
See Appendix.  



Activity #2 Introduce additional Motif Writing and concepts to include expand and contract, 
rotation, and motion towards and away. Using a dance score (Appendix) with value of whole 
note (4 beats) assigned to each movement, lead students through sample dance score.   

Activity #3 Students and teacher compose a class created dance using the Motif Writing we 
have learned in the past three lessons. Suggested length is 16 counts. Include combinations of 
whole notes and half notes. When dance is completed, students can practice the phrase with a 
partner and take turns demonstrating for each other. 

Reflection: Talk to a partner and ask them to tell you about Motif Writing symbols and what 
they mean. Write down your partner’s thoughts and your reflections as well. 

 

Lesson 6: Rhythm, Note Values and Movement Composition 

NC State Standards 

Music 
3.ML.3.3 Create rhythmic compositions using whole, half, and quarter notes; half and quarter 
rests; and beamed eighth notes in duple or triple time. 
 
Dance 
3.CP.1.1 Create simple dance sequences by combining dance phrases. 
Learning Objective: Students will use Motif Writing to record rhythmic dance compositions 

Materials and Technology: speaker and audio device to play music; music for creative 
movement, Movement Alphabet visuals, rhythm motif visuals, chart paper, drums and other 
percussion 

Warm-up: BrainDance 

Activity #1 Rhythm in Motif Notation. Begin by reviewing whole notes, half notes and quarter 
notes and their values. Show students notation of duration for dance, using vertical line to 
show counts. (Appendix) Students will embody the rhythm by using fluid movements such as 
expand and contract and movement towards and away. Write and practice both as whole notes 
and half notes, or durations of 4 counts and 2 counts.  

Activity #2 Choreography to rhythm patterns. Review the rhythm patterns from Lesson 5. 
Display the rhythms on screen or a chart. In addition, students should be provided with copies 
of the rhythms. As a class decide on how to choreograph movement for the rhythmic motifs. 
You may also assign one rhythm each to groups of 2 or three students. Once the movements 
for the motifs are created, they can be shared with the class.  

Composition and Choreography: The rhythm motif/ choreography combinations should be 
written on a chart or cue cards. Students will work in groups of 2-4 to create an original dance 
using the rhythm Motif Writing combinations. The length of the dance should be 8 measures. 



The rhythms/ motif combinations may be used multiple times, it is not necessary to use every 
rhythm.  

Completed dances should be recorded using Motif Writing on chart paper. Student groups may 
share their choreography with the class. Dances can be accompanied with drum, or other 
percussion playing the motif rhythm as the dance is performed.  

Reflection: What connection did you make between music and dance that you might not have 
thought about before? What do you think about movement and dance learning in music class? 
Do you think other subjects in school would benefit from including movement in the learning 
process?  

 
 
 
 
 
 
 
 
 
 
  

 



 
 
Appendix 1: Implementing Teaching Standards 

North Carolina Essential Standards 

Third Grade Music  

The Music Literacy standards explored in this unit require the student to utilize their knowledge 
of musical notation and composition to create original pieces.  
 

3. ML.2.1 Interpret rhythm patterns, including notes and rests in 3/4 and 4/4 meter signatures. 

3.ML.3.3 Create rhythmic compositions using whole, half, and quarter notes; half and quarter 
rests; and beamed eighth notes in duple or triple time. 

The Musical Reflection standards allow the student to discuss and respond to music while using 
content specific vocabulary.  
 

3.MR.1.2 Use musical terminology when describing music that is presented aurally. 

The Contextual Relevancy standard allows students to demonstrate understanding of music in 
relation to the specific context studied, and to make connections between music and other 
content areas in a meaningful way. 
 

3.CR.1.2 Understand the relationship between music and concepts from other areas. 

Third Grade Dance 

The Creation and Performance Standards allow students to use choreography and creative 
processes to create dances. Dancers also learn the value of concentration and focus.  

3.CP.1.1 Create simple dance sequences by combining dance phrases. 

3.CP.1.2 Use teacher led improvisation to expand movement possibilities for creative dance 
sequences. 

3.CP.2.1 Use safe and respectful movement practices in the dance setting. 

3.CP.2.2 Understand how use of concentration enhances performance. 

The Dance Movement Skills allow dancers to build technique as part of their dance repertoire. 

3.DM.1.4 Recall dance movement phrases containing rhythmic patterns in various meters. 

 



Appendix 2 The Movement Alphabet  

 

Developed and created by Dr. Ann Hutchinson Guest, the Movement Alphabet© 1983 are the 
prime actions (verbs) and concepts of which movement is comprised. Each Movement Alphabet 
symbol is a Motif, a representation of an entire constellation of ideas in a single concept for the 
mover to interpret in a myriad of ways.  

 

Any Action​
 

​
Stillness 

​
Motion 

​
Destination 

 

​
Any Flexion 



​
Any Rotation 

​
Any Extension 

​
Any Traveling 

​
Any Direction 

​
Balance 

​
Falling 



​
A Spring 

​
Support 

​
Motion Toward 

​
Motion Away 

​
Relating 

​
Still Shape 

 
 

https://www.lodcusa.org/  
 

 

https://www.lodcusa.org/


 

Appendix 3: Dance Score for Lesson 4 

 

 
          SHAPE 

 
       TRAVELING 

 
      ACTION 

 
          SHAPE 

     
 
 
 

TRAVELING       

 
      SHAPE 

Read score bottom to top 

 

 



 

Appendix 4: Dance Score for Lesson 5 

 
shape 

 

 
Motion away 

 

 
rotation 

 

 
Motion toward 

 

 
contract 

 

 
stretch 

 



 
shape 

 

 



Appendix 5: Rhythm Motifs 

 

 

 

 

 

 



 

 

 

 



 
 

 

 

 



 

Resources 
List of Materials for Classroom Use 
 

1.​ Audio Device with speaker. This will be used to play musical selections and recording 
students (optional) 

2.​ Large post-it chart paper. This is useful for creating charts to remind students of 
movement vocabulary.  

 
3.​ Move Cubes. These six-sided soft cubes, 6” x 6” x6” with clear plastic sleeves used to 

hold symbols or words. These are used in chance compositions and can also be used as a 
way to review or practice Motif Symbols.  
 

4.​ “Music for Creative Dance: Contrast and Continuum” by Eric Chappelle. These 
instrumental music CDs are composed to be used for creative movement. They are 
effective for use during BrainDance and other activities.  

 
5.​ Unpitched Percussion Instruments. Variety of hand drums, shakers, guiro, triangle, 

woodblock.  
6.​ Video Recording. This can be done through a phone or other device. It is recommended 

to record culminating performances so that students can do self-assessments and peer 
assessments.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Resources for Students 
 

1.​ Chart Paper. This will be used to  
2.​ Journal. A journal of 100 pages or more. This will provide a place for students to write 

responses and reflect at the end of class.  
3.​ Pencil. Students will be using pencil to write responses in journals and to write musical 

notation 
 

 
 
 
Resources for Teachers 
 

1.​ Gilbert, Anne Green. Brain-Compatible Dance Education. Reston (VA): SHAPE 
America - Society of Health and physical educators, 2019. This book is an excellent 
resource for anyone wishing to teach movement as part of their curriculum. There are 
excellent explanations of dance concepts and thoughtfully and creatively designed lesson 
ideas. 

2.​ Brown, Ann Kipling. “A Journey with Motif Writing.” Journal of Physical Education, 
Recreation & Dance 69, no. 7 (1998): 33–36. 
https://doi.org/10.1080/07303084.1998.10605591. This article is very useful, as the 
author gives a step by step description of her process in teaching Motif Writing during a 
short arts integration lesson unit.  

3.​ Language of Dance website: The Language of Dance® Center (LODC) | AWS 
(lodcusa.org). This website contains the Movement Alphabet, which is used in Motif 
Writing lessons.  

4.​ Slide Presentation for BrainDance. I created this presentation to introduce the 
BrainDance concept and vocabulary. 
https://docs.google.com/presentation/d/13adJvmzKmLCwSSzbNH87JXpgQRu85zxAwZ
3Y0coLCsU/edit?usp=sharing  

5.​ Slide Presentation for Movement Alphabet. These slides show the Motifs I used for my 
curriculum unit, presented in the order needed for the lessons. 
https://docs.google.com/presentation/d/1NX-bUNeSzh1z4a0mUo6E502lYDSGgRiDxjtX
96QSXYM/edit?usp=sharing  

 

https://www.lodcusa.org/
https://www.lodcusa.org/
https://docs.google.com/presentation/d/13adJvmzKmLCwSSzbNH87JXpgQRu85zxAwZ3Y0coLCsU/edit?usp=sharing
https://docs.google.com/presentation/d/13adJvmzKmLCwSSzbNH87JXpgQRu85zxAwZ3Y0coLCsU/edit?usp=sharing
https://docs.google.com/presentation/d/1NX-bUNeSzh1z4a0mUo6E502lYDSGgRiDxjtX96QSXYM/edit?usp=sharing
https://docs.google.com/presentation/d/1NX-bUNeSzh1z4a0mUo6E502lYDSGgRiDxjtX96QSXYM/edit?usp=sharing


 

Notes 

 
1.​ von Laben, Rudolf. The Mastery of Movement, 91 
2.​ Macintyre Latta, Margaret, and Gayle Buck. “Enfleshing Embodiment: ‘Falling into 

Trust’ with the Body's Role in Teaching and Learning.”, 315 
3.​ Heidigger M., Nietzche ,99 
4.​ Latta/Buck, 316 
5.​ Latta/Buck, 317 
6.​ Latta/Buck, 318-322 
7.​ Lewis, Barbara. “Movement and Music Education: An Historian’s Perspective” 113  
8.​ Lewis, Barbara, 114 
9.​ Lewis, Barbara, 114 
10.​Lewis, Barbara, 118-120 
11.​Lewis, Barbara, 120 
12.​Guest, Ann Hutchinson. Motif Notation: An Introduction, vi 

13.​  Brown, Ann Kipling. “A Journey with Motif Writing”,33 

14.​Brown, Ann Kipling, 34-36 
15.​Bucek, Loren E. “Motif Notation and Dance Making: Educational Partners in an Urban 

Middle School” 62–63.  

16.​Bucek, Loren E. “Developing Dance Literacy: Integrating Motif Writing into 
Theme-Based Children's Dance Classes,” 29 

17.​Bucek, Loren E., 29-30 

18.​Gilbert, Anne Green. Brain-Compatible Dance Education, 66-69 

19.​Gilbert, Anne Green, 69-70 
20.​Gilbert, Anne Green, 70-73 

 

 

 

 

 



 

Bibliography 

Brown, Ann Kipling. “A Journey with Motif Writing.” Journal of Physical Education, 
Recreation & Dance 69, no. 7 (1998): 33–36. 
https://doi.org/10.1080/07303084.1998.10605591.  

Bucek, Loren E. “Developing Dance Literacy: Integrating Motif Writing into Theme-Based 
Children's Dance Classes.” Journal of Physical Education, Recreation & Dance 69, no. 7 
(1998): 29–32. https://doi.org/10.1080/07303084.1998.10605590.  

Bucek, Loren E. “Motif Notation and Dance Making: Educational Partners in an Urban Middle 
School.” Journal of Dance Education 4, no. 2 (2004): 62–65. 
https://doi.org/10.1080/15290824.2004.10387258.  

Gilbert, Anne Green. Brain-Compatible Dance Education. Reston (VA): SHAPE America - 
Society of Health and physical educators, 2019.  

Grumet, Madeleine R. Essay. In Bitter Milk: Women and Teaching, 175–93. Amherst, MA, MA: 
University of Massachusetts Press, 1988.  

Guest, Ann Hutchinson. Motif Notation: An Introduction. London: Language of Dance Centre, 
2007.  

Hwang, Soon Ye. “Seeking Rhythmic Attunement: Teaching to Dance; Dancing to Teach.” 
Curriculum Inquiry 49, no. 5 (2019): 507–25. 
https://doi.org/10.1080/03626784.2019.1685858.  

Laban, Rudolf von. The Mastery of Movement. London: Macdonald and Evans, 1960.  

Language of Dance. Accessed November 27, 2022. https://www.lodcusa.org/pages/resources.  

Lee, Nicole, Ken Morimoto, Marzieh Mosavarzadeh, and Rita L. Irwin. “Walking Propositions: 
Coming to Know A/r/Tographically.” International Journal of Art & Design Education 38, 
no. 3 (2019): 681–90. https://doi.org/10.1111/jade.12237.  

Lewis, Barbara. “Movement and Music Education: An Historian's Perspective.” Philosophy of 
Music Education Review 6, no. 2 (1998): 113–23. 
https://doi.org/httos://www.jstor.org/stable/40327123.  

Macintyre Latta, Margaret, and Gayle Buck. “Enfleshing Embodiment: ‘Falling into Trust’ with 
the Body's Role in Teaching and Learning.” Educational Philosophy and Theory 40, no. 2 
(2008): 315–29. https://doi.org/10.1111/j.1469-5812.2007.00333.x.  

Nesbit, Marissa, and Julianna Hane. “‘DITTO:’ The Creative Process in Dance and Writing.” 
Teaching Artist Journal 5, no. 2 (2007): 94–103. 
https://doi.org/10.1080/15411790701285294.  

Newlove, Jean, and John Dalby. Laban for All. London: Nick Hern Books, 2013.  



Root-Bernstein, Robert Scott. “Body Thinking.” Essay. In Sparks of Genius: The 13 Thinking 
Tools of the World's Most Creative People. New York, NY: Houghton Mifflin Harcourt, 
2013.  

 

 


