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Synopsis: In this six-week unit, students will be completing a hands on, in-depth study of the
Holocaust. Since images of the dead are constantly shown in order to ignite an emotional
reaction, we will be looking at images that aid students in their journey of learning how this
horrific human catastrophe transpired and what happened after liberation. Students will be able
to see different portrays of bystanders, perpetrators, and the victims alike in order to draw
conclusions of how hate can manifest and escalate throughout a society. Finally, students will be
using a critical eye to connect these images with different stories and testimonies and
synthesizing how they make up one large story of a group of people who were targeted for
extinction but refused to hide their identity. By seeing these people as actual human beings that
could have been sitting next to them in school, working next to them at their job, or growing up
with them, students will learn the human story being the historical event.

I plan to teach this unit during the coming year to 120 students in 10th grade standard, honors,
and inclusion Language Arts.
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Introduction

Rationale

For as long as | can remember, | always felt like I never knew my grandmother’s story. “She
was born in Berlin,” they told me. “She still can speak German,” they said. “She left when she
was a teenager.” It was not until it was too late that | learned my grandmother was actually a
German Jew who fled to England not too long before the fateful events of

Kristallnacht. Unfortunately, she passed away on January 31, 2002, when | was only 17, before
I really began to understand what that meant and who she really was.

I had read Anne Frank in seventh grade. | knew what the Holocaust was. | had seen the
pictures. But how could my grandmother, with her thick accent and blonde hair, have been a
Jew? 1did not understand what that meant to me until | began to study and explore the topic as a
college student, and later, an educator.

My grandmother’s story is one of thousands that will never be told since she passed away before
she was comfortable talking about the horrific things she had seen and experienced first-

hand. All we can bear witness to now are the words of those that took the time to share their
testimonies so that the world would never forget that one man convinced an entire nation that
someone who identifies as Jewish should be eliminated from the human race.

The Holocaust is a subject that both English and social studies begin to cover as early as middle
school grades. At this young age, these classes only begin to skim the surface of the events that
took place during this period, how the Jewish community was treated and nearly annihilated, and
that they were liberated in 1945. However, we never talk about what happened after

liberation. We never show them images of the piles of bodies that were bulldozed into mass
graves. We never talk about how children were one of the Nazi’s main targets.

Students seek answers that require teachers to spend more time talking about the persecution that
took place against the Jewish population and why they seemed to remain passive to the untrained
eye. Since this topic is so massive, | have framed this unit around one key thematic concept:
“Know Your Story.” This theme will focus around what makes up a person’s identity and how
you maintain your identity through traumatic times. It will take us through the unit and allow the
people that we learn about to become human.

Even though some teachers shy away from the visual images and testimonies because they can
evoke intense emotions, | will be utilizing this topic to incorporate visual literacy into my lessons
to help students hone their analytical and persuasive skills. Visual literacy can help students
“accept visuals as persuasive arguments...then transfer their learning into the written word.”* The
best part about incorporating visual literacy into a unit with such a heavy topic is that students
will be able to view a different side to this topic from a critical lens. Even though we will still be
studying specific text examples, the images and videos that we watch will keep students engaged
on a different level by building their investment in the subject matter. | will help students create
a clearer picture in their mind of the faces of both the victims and the survivors that we are
studying as people rather than just characters in a story.



Overview

As we begin the unit, the concept of visual literacy will be explained and explored by using
current events found in different media outlets such as Twitter and CNN. Students should have a
strong level of comfort interpreting visual images and videos, and should know what questions to
be asking themselves as they look at them before they move further into the unit. My hope is
that students will see that the mindset that certain people had in the 1930s is not so different from
the mindset that people in their own country have right now in modern times.

To begin discussing this period, examining maps is a great place to start. It is imperative in the
understanding of this unit to know the geography of Europe and where the main countries we
will be speaking about are located so that students can understand the proximity of the ghettos,
camps, and death marches. As we read further into our novel sets, they can trace how far away
the camps were placed from towns and cities to get a better understanding of where they were in
relation to neighboring towns or cities. This helps spark further interest as to how people could
be bystanders during this time and turn a blind eye to their missing neighbors. Making sure
students understand the origins of antisemitism and key terminology is also very important
moving forward so that they have the background knowledge to build on.

During the rise of the Nazi regime, we will be looking at a popular children’s book called The
Poisonous Mushroom and political propaganda to see how quickly towns and cities adopted
these policies and beliefs, and how children were so easily brainwashed into adopting Nazi
ideology. Again, seeing how quickly something like this can spread should spark questions and
concerns about how easily people are influenced and can go along with what they are told to
believe.

After learning about the spread of Nazi culture, we will be discussing the round up and push into
the ghettos. We will be focusing on the Lodz and Warsaw Ghetto’s specifically. Both deep dives
will focus on how children and teenagers tried to hold onto their humanity during such dark
times by creating poetry, music, art, and other forms of non-violent resistance. In ghettos like
Warsaw specifically, there were also very well-known resistance movements led by Jewish
teenagers (and more women than men) so students would want to learn more since | often hear,
“Why didn’t they fight back?”

This lesson will transition us into the final section of this unit involving the Final Solution,
extermination camps, and liberation. Our main novel Night by Elie Wiesel will provide the
literary background of how someone survived this process, but we will also hear from others
through video testimony to compare stories. Finally, we will conclude this unit by discussing
life after liberation. What | want students to focus on is how children and teenagers were
assimilated back into society and how they rediscovered their identity all over again. This is
where video testimonies and diary entries that we have been tracking will prove the most
powerful as they see what happened to the people they have developed a relationship with during
the past few weeks. By connecting to the people sharing their story, students will then reflect on
how hard it must have been to return to living after being dehumanized for so long and having
little to no family left to lean on.



During the length of this unit, students will be focusing on one specific topic to write a research
paper on at the end. They are allowed to choose any topic they would like as long as it relates to
the material that we have covered in class so that they can take a deeper look at any issue that
connects to the human story and helps them better answer one of our essential unit questions.

Essential Questions

This unit will answer the following essential questions as we tackle these topics. Some of these
essential questions can be found in the lessons produced by Echoes and Reflections? Teacher
Resource Guide and Facing History® lesson plans:

1. Define identity; what are the various factors that shape a person’s identity?

2. How can society influence our identity and the choices that we make?

3. What are civil rights? Who decides? How can we respond when our civil rights are violated?
What can be done to strengthen the civil rights of individuals and groups?

4. What is genocide? How can the extermination of an entire race affect the world?

5. What is apathy? What were the moral and ethical choices individuals and groups had to
make when deciding whether to help Jews?

6. What were the complex emotional ramifications of liberation for Jews at the end of
WWII? What was the situation like for children?

Visual Literacy Essential Questions

1. How does analyzing primary and secondary source material help us to understand what
happened?

2. How do visual history testimonies make the people speaking more human?

3. Why did the Nazi’s photograph these atrocities? How do these images tell a story about what
happened as Jews were sent to the extermination camps?

Demographic

For the 2017-2018, | will be teaching English 11 at South Mecklenburg High School. Established
in 1959, South Mecklenburg High School now has an enroliment of over 3,000 students, making
it one of the largest high schools in North Carolina. South Mecklenburg High School, as part of
Charlotte Mecklenburg Schools, is accredited by AdvancED and offers a comprehensive college
preparatory course of study as well as a World Language Magnet (Spanish, German, French,
Japanese, Chinese), the IDEA Academy (Innovation, Design, Engineering and Art), and courses
in Project Lead the Way in Engineering and Biomedical Science.

The 65-acre, college-style campus is comprised of 13 buildings organized by academic
department. The student body demographic is 35.8 percent white, 24.1 percent African-
American, 33.5 percent Hispanic, 2.9 percent Asian, and 3 percent multi-racial other. As of this
year, 38 percent of students are considered economically disadvantaged, and 8 percent of our
student body is classified as Limited English Proficient.



The faculty consists of 179 certified staff members, including the principal, Dr. Maureen Furr,
four assistant principals, two facilitators, two deans, seven counselors, and the support of two
additional counselors assigned through the Communities in Schools program.

The school houses about 3,172 students from grades 9-12. Ninth grade has 955 students, tenth
grade 850, eleventh grade 672, and twelfth grade 695. This year | will be teaching English 11
Honors during my first semester, and English 1l standard during my second semester. This will
give me the opportunity to pilot this curriculum to honors level students the first half of the year,
and then differentiate this unit the second half of the year. As of now, | do not have any students
with IEPs. 1 do have two students with 504 accommodations, only one ELL student who is still
enrolled in the program, and two that have already finished. None of them, however, receives
any accommodations.

To begin the year, | have not been given access to my students’ scores from the year before to
see where they are beginning but will administer my own benchmark exam within the first
month of the term. Based on those scores, | will be able to target what standards need to be
addressed more heavily than others are. This course has been designed as to be writing intensive
and will focus on multi-genre writing as well as constructed response practice for students’ EOC
in January.



Content Background Knowledge

I feel most English educators are great at teaching students how to analyze passages and novels,
and they are great in teaching students the art of writing and expressing themselves

effectively. Where we fall short, however, is normally on the historical content side, which
really needs to be addressed in order for students to have an accurate concept of geography as
well as a political understanding of a particular period.

During the summer of 2017, | was able to submerge myself in the historical content of this topic
by attending a two-week long professional development seminar in Jerusalem. Twenty-nine
educators, including myself, were selected from various states to study under leading historians
such as Dr. David Silberklang, Senior Historian at the International Institute for Holocaust
Research at Yad Vashem. We also received instruction from Sheryl Ochayon, Program Director
of Echoes and Reflections, and Shani Lourie, Head of Pedagogy Section for the International
School for Holocaust Studies, professor Yehuda Bauer, chief academic advisor at Yad Vashem
and author of Rethinking the Holocaust and The Death of the Shtetl, as well as Dr. Efraim Zuroff
who is currently the coordinator of Nazi war crimes research worldwide for the Simon
Wiesenthal Center and the director of its Israel Office and Eastern European Affairs.

This program was the most detailed Holocaust experience any educator could attend. Even
though I have taken courses in college and have signed up for the occasional PD, this seminar
included vastly comprehensive material. Clear goals were established before we even stepped
foot into the museum:

. To deepen knowledge of multiple topics about the Holocaust.

. To reinforce understanding of the pedagogy of Echoes and Reflections for effective
teaching about the Holocaust.

. To enhance proficiency in teaching with Echoes and Reflections’ content and resources.
. To become familiar with additional Holocaust resources that complement Echoes and
Reflections.

. To increase confidence in teaching about the Holocaust.

. To enhance overall learning through experiencing Israel.

We were groomed to be expert resources for our students in the way every educator hopes to
be. The seminar not only took us on tours of the museum and the city of Jerusalem, but also set
up lectures that covered everything from prewar Jewish life, antisemitism and its long history
with the Jewish people, to art, literature and music, geography, specific battles, turning points,
political propaganda, and so much more.

After digesting all of this information, | realized that in order for my students to connect with this
material, | wanted to do more than just show them pictures and read stories. | wanted my
students to see that this catastrophe could happen to anyone at any time. | wanted them to
connect to these stories and see that the Jews were not evil people as Hitler said; these were just
human beings that were targeted only because they were Jewish. In addition, | want my students
to understand what they can do with a strong, educated voice. In today’s society, not many
people actually understand what it means to use their voice to help the greater good. Students
need to learn how to do so in order to improve the world by promoting reason and change, and to



exemplify courage during an otherwise chaotic situation. Most importantly, even teenagers can
still make a huge difference in the outcome of a situation.

In this regard, this topic coincides with the concept of “visual literacy” perfectly. Frank Baker in
his book Media Literacy in the K-12 Classroom quotes Dave Gray, asserting, “Visual
literacy...will, as the information revolution evolves, become a requirement for success in
business and in life.”* This used to be a skill primarily taught in art classes, but now that visual
images are streamlined in front of us (more specifically, our students) at a constant rate
throughout the day, this skill is becoming more important in multiple disciplines. In order to
understand the creator’s purpose behind an image, just like students are required to do with a
text, they must learn how to read and analyze a picture or video with specific techniques.> To do
this, multiple steps are essential to this process. So that students can become adept at visual
interpretation and analysis, first they must learn how images communicate and what questions to
pose about them.®



Unit Outline

This outline will focus on the first five lessons of this curriculum that tap into Visual Literacy
heavily. These lessons get students accustomed to the questions they should ask when confronted
with an image and help them develop a routine procedure for this analysis.

Lesson 1- The Pyramid of Hate and Today’s Culture
Objectives:
e Develop a rationale for studying human catastrophes.
e Discuss what the Pyramid of Hate is and how it can go unchecked
e Collaborate in small groups and with the whole class about how these things are found in
today’s society.

Pre-Activity:

To prepare for our field trip to the Levine Jewish Community Center’s Butterfly Project, students
will examine the Pyramid of Hate and consider how difficult hate can be to stop once it begins to
escalate.’

Small Group/Whole Class Discussion: Students discuss and analyze the following terms:
e Bias

Stereotype

Discrimination

Prejudice

Scapegoating

Hate Crime

Genocide

e Bias-motivated Violence

They discuss in their small group where they have seen these things happen and if they have
experienced them on a personal level. Full class discussion will allow time to ask questions and
share personal information.

Teacher Led Instruction: The teacher will put up the first image they are asked to analyze for the
unit. The picture is of a beer pong game where the cups are set up to look like a swastika on one
side and a Jewish star on the other. They will be asked the following questions about this
photograph:

1. What am I looking at?
2. What does this image mean to me?
3. How is this message effective?®



Before showing them the actual article, the teacher will read the rules of this game, easily found
on-line:®

It has called Jews vs the Nazis. Its 3-on-3, 30 cups per team. The Nazis shape their 30 cups into
a swastika, and the Jews set up their 30 cups as the Star of David. The cups are re-racked to a
smaller swastika and a smaller star when 18 cups remain on either team. The Nazis start the
game off with “blitzkrieg,” and each player on the Nazis shoots until they miss, but this is only
allowed for the first volley. The Jews have the ‘Anne Frank Cup,’ and this ability allows them to
pick any one of their cups and hide it anywhere in the room, but it has to be shootable, obviously.
The Jews can only do that once per game and can be used only during their turn. To equalize
this slight advantage, the Nazis also have another ability called *Auschwitz’ (or ‘Concentration
Camp’ if you don’t know what that means). With this ability, the Nazis can pick any player on the
Jews team and they have to sit out of the game until the other two players on the Jews’ team each
make a cup. After that happens the 3rd person on the Jew’s team can play again. Also,
throughout the game you are supposed to talk a lot of shit and say as many racist things as
possible to make it more enjoyable.

My Jewish friends actually love this game haha.

After hearing initial reactions, we will read the article “New Jersey high schoolers play sick Jews
vs. Nazis drinking game called ‘Holocaust Pong’ and ‘Alcoholocaust’”*? in order to discuss the
details of the photo, the repercussions of creating or playing this game, and where this falls on
the pyramid.

Exit ticket:

3-2-1 Strategy to determine what they are taking away from this activity:
3 reasons we study human catastrophes today.
2 things you found interesting about our discussion today.
1 question you still have after our lesson today.

A poll to see how many of them think genocide could happen in 2017.



Lesson 2- Background on the Holocaust and Knowing Your Sources
Objectives:
e Compare and contrast several definitions of the Holocaust
e Define genocide
o Differentiate between primary and secondary source materials and explain how each is
important when studying historical events.
e Summarize the causes and effects of the Kristallnacht Pogrom
e Discuss both the content and the messages in a clip of visual history testimony.

To slowly transition the class from talking about current events to the Holocaust, we will begin
by discussing key terminology and the difference between primary and secondary source
material. This activity will focus on watching the first three visual testimonies. Echoes and
Reflections believes that “Survivor and witness testimonies, unlike documents or words from a
book, communicate the crucial role of the individual’s experiences through his or her stories.”*
Viewing first-person, visual history testimony is a personal experience that will spark emotions
differently in everyone who watches it. It will also help remind students that these are real
people, not just fictional characters in a story.

To begin, it is important to determine each student’s background knowledge. Identify whenever
possible their source or sources of information, listing their responses on the board or chart

paper.

Students will record important definitions in their notes for the following words:

e Holocaust

e Genocide

e Propaganda

e Visual history testimony
We will discuss the definitions of these words and what other genocides they are familiar with in
history.

Small Group Work:

Students will study several documents related to the same event in order to compare and contrast
source material to distinguish the difference between primary and secondary source information.
The topic will be about the Kristallnacht Pogrom, which students may have heard about prior to
class. The teacher provides background information and then divides the class into about six
small groups.



Speed Dating Strategy

Each group receives a different article that they will record and take notes on in a graphic
organizer. After an ample amount of time to read and discuss the article, students will hear a
buzzer and move to the next group and a new article. Students will move around the room in a
timed session until they have read and taken notes on each article.

When they are finished, they will share their thoughts and findings with the whole class. The
teacher will informally assess the following:
e Which of these materials are primary source documents? Which are secondary source
documents?
e What are some of the things your group noticed while studying the two photographs?
What questions, if any, did the photographs raise for your group?
e How is studying photographs different from studying other types of material?
e What did you learn about the Kristallnacht Program by reading Heydrich’s instructions?
e How does the Description of the Riot in Dinslaken make the story of the Kristallnacht
Pogrom a “human story?”

Whole Class:
Students will watch Kurt Messerschmidt’s video testimony, answering questions as they listen,
so they can see that video testimonials are another source of information. Closed captioning
makes sure students can understand what he is saying.
Discuss the video afterwards:

e How do you feel after listening to him talk about his experiences?

e What did you learn from the testimony that you did not from the articles?

e How does it reinforce what you have learned from other sources?

e What role does this testimony play in the study of the Holocaust?

Exit ticket:

3-2-1: Strategy to determine what they are taking away from this activity:
3 things you learned participating in this lesson
2 things that surprised you
1 question you still have.

Lesson 3- The Origins of Jewish Antisemitism
Objectives:
e Define antisemitism and trace its origins.
e Describe propaganda methods.
e Give examples of propaganda methods that the Nazis used to exploit antisemitic attitudes
among the German people and to isolate Jews from the rest of the population.

Purpose:

Students will learn about the origins of antisemitism and that the Nazi ideology is not where this
hatred began. Students will also examine propaganda methods used to exploit antisemitic
attitudes among the German people to create an atmosphere of terror. We will also look at a
children’s book called The Poisonous Mushroom to discuss how images and seemingly harmful
things can help foster unconscious feelings of fear.



Beginning:

Post a map of Jewish communities in Europe before the Nazi rise to power. Have
students make observations and consider the importance of demographic data when
studying historical events.

Post Jewish population numbers to show how many were in each country, and where
their largest demographics were.

Two testimonies discuss life in Germany prior to the rise of the Nazi Party (John Graham
and Margaret Lambert). Students will record what they hear in the graphic organizer
they started the day before.

In between testimonies, we will discuss what life was like for each person and how they
felt about their homeland.

An important question to connect to one of our essential questions for the unit is “What
does this lead you to believe about how many Jews might have identified with their
country during this time period?”

Discuss the term “antisemitism” and how these people experienced it firsthand.

Independent Work/Informal Assessment

Have students silently read “Summary of Antisemitism” and take notes.

Students must identify and underline/highlight examples of stereotypes or accusations made
against Jews in the selection.

Whole class:
Discuss the article and how antisemitism is similar/different from scapegoating.

Additional Activity:

Students will read an article from21995 that reported on a town in Billings, Montana titled
“Not in our Town.”*2

“New Yorker’s come together to Erase Swastikas” article.™®

Compare and contrast the two; discuss why the desire to dehumanize is still happening
today and how that connects to the original objectives we have talked about.



Lesson 4- Is Seeing Believing?

Objectives:

In this lesson, we will be taking another step closer to understanding how an entire country
began following the Nazi ideology. Students will brainstorm the meaning of the word
“ideology” and what constitutes an ideology now or in 1930s Germany.

We will look at different images and try to determine if they are real or completely fabricated
(see Appendix 2).1* Even children were being subliminally manipulated through the children’s
books that were in front of them.

e Read “Nazi Ideology” and discuss with the whole class.

e Read parts of The Poisonous Mushroom?®; show students the image on the projector and
have them answer the visual interpretation questions they have answered in the past (see
Appendix 2):

0 What am I looking at?
0 What does this image mean to me?
o How is this message effective?

e Have them finish reading through the children’s book with a partner.

e |dentify the images they see and how they could have been subliminal antisemitic
messages used to manipulate them.

e Share with them the false document that was printed in a newspaper in Czarist Russia
that described a secret action plan by which “the Jews” were plotting to take over the
world.

Independent Informal Assessment:
Constructed Response Practice (EOC)
Students must answer one of the following prompts just like they would on the EOC:

1. Some people thought that after the Holocaust, antisemitism would disappear, which it did
not. How can you explain that? Why do you think it did not disappear? What have you
learned of the history of antisemitism that might explain why the Holocaust did not end
antisemitism?

2. Do you recognize propaganda in your life and society? Do you feel that you are influenced
by it? If so, how? If not, how do you protect yourself from its influence?

3. Think about the dangers in stereotyping. Why are stereotypes so easy to believe and
perpetuate? How can you combat stereotypes in your daily life? What would be the value of
doing so?

4. Many of the testimonies in this lesson related stories of hurtful, neglectful, and/or abusive
behavior toward children who could not defend themselves. Who in a society is responsible
for the care of children? What should those entrusted with this responsibility do to ensure
that all children are emotionally and physically safe?*’



Lesson 5- Propaganda

Objectives:
e Consider the role of propaganda in a society over time.
o Collect evidence from Twitter that shows trending issues of race and perception.
e Construct an inference of how this connects to events that happened in the 1930s.
o Communicate with others through “Written Conversation” on how the media affects
perception, as well as any thoughts or questions that you have.

To keep things culturally relevant, students will take the information they have learned in the
past few lessons and ideally see the connection to today’s social media presence. By logging on
to Twitter, which students are very familiar with, they can see trending topics that deal with race
and perception. As a class, we will research and read a top trending article such as
#iftheygunnedmedown. Students will determine how it puts forth conflicting visual arguments
that address issues of race and perception. '8

Strategy: Analyzing a Photograph worksheet will be used to help them navigate through
multiple images (see Appendix 2 for Analyzing a Photograph worksheet).°

Strategy: Written Conversations

Based on the SIOP model, students with varying abilities are grouped together. Students with
the lowest level sit at the desk numbered 1, next up is 2, then 3, and the highest students sit at the
desk 4 or 5 (depending on class size).

Markers will be given based on the number they were previously assigned:
1- Red

2- Orange

3- Green

4- Blue

5- Purple

Students are expected to silently write all their ideas (questions, comments, inferences) as they
analyze the picture on their own. After two minutes of brainstorming, they can draw an arrow
and comment/question on their group members’ ideas.

After a general observation based on the comments written in their specific colors, I can pull
students that are still struggling or not contributing properly to work in a small group with me.
Higher-level students can be tasked with leading their group with a deeper analysis of the images
based on the visual literacy strategies they have used in previous lessons.



Additional lessons for the unit could include the following:
Lesson 6 and 7: Life in the Lodz Ghetto:
Introduction to Elie Wiesel and Night
CommonL.it fiction, nonfiction, and poetry passages with EOC questions.
Lesson 8-11: The Final Solution
Part 1- The Victims: Additional diary entries
Part 2- The Perpetrators (visual testimony, Interview with Franz Stangl, viewing The
Auschwitz Album, and reading the Adolf Eichmann was “performing his duty” article)
Lesson 12-14: Resistance and the People Who Led Them
Part 1: Spiritual and Cultural Resistance; Socratic Seminar of the role of culture,
customs, and traditions in individual or group resistance.
Part 2: Partisans and Armed Resistance; Warsaw Ghetto uprising; Beyond Courage-
testimonies of Jewish Resistance fighters
Lesson 15: The camps
Lesson 16 and 17: Return to Life
A Liberator’s Letter Home, The 10" Man, When it Happened supplemental texts.
CommonLit nonfiction response from Elie Wiesel with EOC questions.

Formal Assessment Research Paper

At the beginning of this unit, students will be told that they will be conducting their own
individual research simultaneous to our unit. They will pick a topic that they would like to learn
extensively about and gather information from books, websites, journals, videos, etc. (see
Appendix 2 for Research Guidelines and part 1 outline).
This research paper will have four major components for a total of 200 points. The four
components will be:

Research from multiple print and digital sources.

The written component in proper MLA formatting that includes a Works Cited page.
Visual/media representation.

An oral presentation.

Apwnh e

Students will have a total of eight class days to gather research, formulate a strong thesis
statement and outline, and begin drafting. The majority of the work will be done independently
outside of school and will be tracked through homework assignments. Presentations will be held
the first full week January.

During the first two lessons, students will brainstorm and begin developing an objective stance
on the subject. They will compose a strong thesis and begin developing their ideas on how to
make sure they prove their thesis. Next, they will make sure they are compiling reliable
information and taking precise, documented notes. To make sure they are not plagiarizing and
that they are citing their sources correctly, we will spend a day working on in-text citations and
our works cited page (possible guest speaker from UNCC will be leading this lesson).

Finally, students will receive feedback from the teacher and then begin revising and editing with
a peer partner. This exercise will also give them some time and practice presenting their work to



Appendix 1

Common Core State Standards
English Language Arts Standards » Grade 9-10
http://www.corestandards.org/ELA-Literacy/RL/9-10/

English Language Arts Standards » History/Social Studies » Grade 9-10
http://www.corestandards.org/ELA-Literacy/RH/9-10/



Appendix 2

“New Jersey high schoolers play sick Jews vs. Nazis drinking game”

New Jersey high schoolers play sick Jews vs. Nazis
drinking game called ‘Holocaust Pong’ and ‘Alcoholocaust’

o B
| W Ly

NEXPECTED

HeW seties
TONIGHT 10 9«

MOST POPULAR

m lom e w§ . PF



“Not In Our Town”

ECHOES & REFLECTIONS

NOT IN OUR TOWN

In the mid-1580s, soma hete groops declared the northeeestarn part of the United Btates
to ba thalr “homeland. " These hate groups ware becoming mors and more violant in tha
raglon. In 1585, the Aryan Hations organization declarad tts interton to maks the regiom

a place whears only whites and Christians could cwm proparty, vote, conduct business, bear
arms, and held public effics. Inddents of harassment and violance against “minociy®
growps becams mors and more commen. 1t was not long befors BlIHngs, a city In southam
Montana, found ttsalf the target of a series of hateful incdants. Billings, with a populatien
of approdmataly 110,000 pacpls, 15 the largest oty in Mentana and the commearcial, shipping,
and processing center of a ragion that produces cattls, whaat, and sugar bests. Billings

Is tha gateway to Fallowstons Matlonal Park, the Crow Indlan RBesarvation, and the Little
Elghom Batilafiald Hational Monument.

In 1554, Ku Klux Elan fiyers ware distributed around Eillings, tambstonss in tha Jowish
cametary wera ovartumad; the homa of 2 Nathe Amarican family was spray-palntbed
‘with swastikss; mambers of an Afrlcan-Amarcan church wereintimidated, and bricks
‘wara thromm threugh windows of homes that displayed mencrahs for the Jewish heliday
of Charmkah.

Eather than accapt whiat was happaning in thedr community, peopla decided to take a stand
against hate. Those who wens net tangsts becama allies to those who were, Oty afficlals

and law enforcament officers made strong statements against tha acthdtes. The Falntars
Unlon formed @ work force to patot over the graffitl. Raligious and commumnity leadars
spenzorad human rights activites. The local newspaper printed full page menorahs for
display in homes and businesses throughout the town. Most of the 10,000 peopla who
dackded to display the menorahs wers not [ewdsh; they displayed the symbels toshow that
thay were unwilling to accapt prafudics and hate in their community. In a show of sapport,
paopla attanded raligious sarvices atan African-Amarican church whara the congregation
‘was balng harassed and intimidated by mambars of hate groups.

Actiens by the paopla of Billings, Hontana becama a medal for other communitiss arcund
tha country who alss spoke out againsthate. The metto for such commumity actlons becama
knowm as "ot tn Cur Town.”

ANTIEEMITISM 1




Image Manipulation

FIGURE 3.3a It looks like FIGURE 3.3b Now we see the baby
the baby is reading the is actually sitting on someone’s
newspaper. Its hand is lap. Seeing what's "outside the
holding the corner of the frame™ changes the viewer's
page, perhaps ready to understanding.

turn the page, but let's
consider what we don't see.

Visual Literacy Inquiry

Graphic designer Erin Riesland (2005) suggests that students who are learning to
incorporate visual literacy into their thinking consider the following questions:

What am I locking at?
What does this image mean to me?

What is the relationship between the image and the
displayed text message?

How is this message effective? (Riesland, 2005, para. 10)




The Poisonous Mushroom Children’s Book

Denlie, verfeidigi Guh
geaen die jiidijde SN
Grenelpropaganda,
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Analyze a Photograph worksheet

Meet the photo.
Cuickly sz e photo. YWhar do you nogoe firse?

Type of phato (check all thar apply):

I Porrai I Lanefurape —| AerialBarelice | Acdon I dyrchivecoural
I Ewnic I Farmily | Panoramc i Posed A Careelid
| Documenary | Selfle | Oxher
s dhere o caption? | yes | no
Observe its parts.
PECIPLE [ OBECTS [ MCTIVITIES

Wirie one senpence sumimarizing this phooo

Try to make sense of it.
M o5 best pow con. The: coprion, i owalfable, may belp.
‘Whi took chis phooo!
‘Where ks it from?
When b it frome?!

‘Whar was happening at the dme in hispory chis phooo was caben?

'y i i mmdkoen ! List ewdence from ohe phate or your knowledpe oboet the photographer that led
U [ pour conclesion

Use it as historical evidence.

‘Whar other dooumnonts, phoaoos, or hisporical evidenoe are you going oo wee o help pou
wnderstand chis event or mopic?

s e
e



Research Paper Guidelines

What is a research paper?

A research paper is an expanded essay that presents your own interpretation or evaluation or
argument. A research paper is the culmination and final product of an involved process of
research, critical thinking, source evaluation, organization, and composition. It is, perhaps,
helpful to think of the research paper as a living thing, which grows and changes as the student
explores, interprets, and evaluates sources related to a specific topic. It is A LOT of work!

A research paper is NOT:
“An informed summary of a topic by means of primary and secondary sources.
It is neither a book report nor an opinion piece nor an expository essay consisting
solely of one's interpretation of a text nor an overview of a particular topic.
Instead, it is a genre that requires one to spend time investigating and evaluating
sources with the intent to offer interpretations of the texts, and not unconscious
regurgitations of those sources” (https://owl.english.purdue.edu/owl/resource/658/02/).

The goal of a research paper is not to inform the reader what others have to say about a topic,
but to draw on what others have to say about a topic and engage the sources in order to
thoughtfully offer a unique perspective on the issue at hand.

What needs to be included in a research paper?
e A research question and thesis statement
Primary and secondary sources
Multiple body paragraphs
Images, graphs, data, etc.
All of these things should make your paper about 5-7 pages (no more, no less)
e AT LEAST ONE PRINT SOURCE (this means an actual book!)

What are some possible topics I could write my research paper on?
Topics suggested but are not limited to the following:
¢ Who was Adolf Hitler?
The Hitler Youth
Medical Experiments
Nazi Propaganda and Censorship
The Nuremberg Trials
Ghettos (must pick only one)
Concentration or Extermination Camp (one only)
Children of the Holocaust
The Final Solution
Back to life- what happened after liberation
The True Story of "Defiance:" the Bielski Brothers
The Story of Oskar Schindler
Survival during the Holocaust
Families of the Holocaust: Their Stories




How did the Holocaust end and at what cost?

Faces behind the Holocaust: Hitler Wasn’t the Only Bad Guy
Holocaust Denial- How Some Say It Never Happened

Gas Chambers

Psychological Effects Survivors Had to Deal With

Who had it Worse- Men or Women?

Topics must be approved by me before you may begin.

How will this be graded?

This research paper will have four major components for a total of 200 points.

The four components will be research from multiple print and digital sources, the written
component in proper MLA formatting that includes a Work Cited page, a visual/media
representation, and an oral presentation.

Due by Monday, November 6": Research Proposal

On Monday, you will need to submit to me a formal proposal on what you plan on conducting
research on and writing your research paper about. A research proposal considers your overall
topic ideas, your research question, your research process, your sources, and your next steps.
Your proposal should be written in essay format and should be about 1-2 pages.

Please make sure your proposal includes the information above as well as the following:

e A strong introduction that explains your general knowledge of the subject you will be
studying.
e A research question/thesis statement that tells me what you’re going to be studying about
the subject you chose.
o Ex: If you are researching Adolf Hitler, what ABOUT Hitler will you be writing
about? Will it be an argument about how his policies could have helped
Germany? Will it be an analytical paper? Bottom line- I don’t want a biography.
That is not a research paper.
0 Papers can be argumentative papers, analytical, compare and contrast, cause and
effect.



Research Paper Outline

Topic:

Research Questions: List 3 questions you want to answer throughout your paper
1.
2.
3.
What kind of research paper are you writing? Circle one
Analytical Compare/Contrast ~ Argumentative Cause/Effect

Why did you choose that kind of paper to write? As the author, what are you hoping to prove?

Body Paragraph:
What is the first point you plan on discussing?

Three supporting details:

1.

2.

3.

Sources you have begun to investigate for this section:

1.

2.

What is the second point you plan on discussing?

Three supporting details:
1.

2.

3.




Sources you have begun to investigate for this section:

1.

2.

What is the third point you plan on discussing?

Three supporting details:
1.

2.

3.

Sources you have begun to investigate for this section:

1.

2.

**Remember- your paper should be written in MLA format and should be between 5-6
pages with a complete Works Cited page (not included in the page count)**
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