Crash Course: Code Switching and Writing for All Audiences
by Torrie K. Edwards, 2013 CTI Fellow
William Amos Hough High School
This curriculum unit is recommended for:
English II, English IV

Keywords: Code switching, register, writing, audience, style, voice, technical writing,
formal writing
Teaching Standards: See Appendix 1 for teaching standards addressed in this unit.
Synopsis: “Crash Course” is a ten day, end of semester curriculum unit for English II
students (although it is readily adaptable for upper level English courses as well). This
plan focuses on the various types of writing students will encounter in their teenage
years, including emails to friends, job application short answer questions, and college
admissions essays. “Crash Course” aims to reinforce previous grammar instruction
through a complex understanding of the many different purposes of language. This
curriculum unit exposes students to philosophical research and statistics that explain how
language is a powerful tool with which they may achieve a range of goals. As students
read sophisticated informational texts, they are pushed to combine their new knowledge
of language with their understanding of grammar conventions in order to master a wide
variety of writing tasks. Students gain useful life skills through this unit; for example,
there is an entire day dedicated to writing résumés and cover letters for different types of
jobs, as there is also a day dedicated to writing college application and scholarship
essays. In short, through the “Crash Course” curriculum unit, students learn the
importance of thoughtful language construction in completing both low and high stakes
writing assignments.

I plan to teach this unit during the coming year to 100 students in English II.
I give permission for the Institute to publish my curriculum unit and synopsis in print and
online. I understand that I will be credited as the author of my work.

Crash Course: Code Switching and Writing for All Audiences

Torrie K. Edwards

“Whether we like it or not, powerful people make value judgments about other people’s
intelligence based on language use. Young writers and speakers must learn that the forms
of language they choose will be judged, sometimes harshly, by their audiences, and their
ability to appear intelligent will be affected by their audience’s opinions of their language
choices…To be successful in their lives, young writers and speakers must understand
what powerful people believe about language use.” i
Content Objectives
Introduction
The unit that I have created, “Crash Course: Code Switching and Writing for All
Audiences,” is intended for a class of approximately twenty to thirty students enrolled in
English II. This unit could also be taught to a larger class; the primary difficulty would be
on the teacher’s end, as he or she would have a significantly larger amount of writing to
edit and grade. For a unit about writing, class size matters; because no student writes at
the same skill level, differentiated instruction is necessary, and in a larger class this kind
of individualized teaching is more difficult. “Crash Course,” while structured around
students completing the same assignments, is a unit that encourages discovery of personal
writing style, while still emphasizing the importance of a skill set consistent with the
expectations of specific writing tasks.
William Amos Hough High School is a large, suburban public school in North
Carolina with more than two thousand students ii. The student body is 77.9% white iii and
only 18.1% are considered economically disadvantaged. iv The school is the third
wealthiest high school and sixteenth wealthiest overall in the district. v The demographics
of our school is in stark contrast to that of the district as whole, in which 54.3% of the
student population is designated as economically disadvantaged. vi Despite socioeconomic
disparity, the graduation rate of the district as a whole has increased consistently over the
past four years vii; however, the school in which I teach saw a 4.9% decrease in the
graduation rate. viii Because most members of our school community are high school and
college graduates, this decline in success has pushed many of them into further
involvement with the school. Pressure on teachers is high, as both the district and the
community demand success from our students.
Most of our students have parents who work white collar jobs and who understand the
importance of learning how to write effectively and coherently; they see strong writing as

indicators of academic achievement and predictors of future professional success. Many
of the students, however, have not had consistent practice for their writing. Those
students come to high school lacking mastery of many necessary grammatical and
stylistic fundamentals. Aside from this inconsistent background in writing skills, a large
number of students are discouraged by writing; because they live in a world of Twitter
and Tumblr where short messages do not require proper grammar or mechanics, students
come to their secondary education resistant to extensive or formal writing tasks. Ninth
grade teachers include writing instruction in their curriculum and are able to fill in many
of the gaps in students’ training, but English II teachers focus on more formal writing
tasks to prepare students for the Charlotte Mecklenburg Schools (CMS) graduation
project and for upper level courses.
My unit is intended for English II students, but it may be used for any level of high
school English. In fact, seniors in English would be well served to review much of what I
have put into this unit for their entrance to college or a career. In order to differentiate
instruction for these levels, one could make minor adjustments to the length of the unit,
add additional practice activities, and refocus the unit. For example, many foundations
(remedial) students at Hough High School are looking to enter the workforce rather than
college. With this reality in mind, one might spend an additional day working on job
applications and résumé writing, rather than on college admissions essays or scholarship
application essays. On the other hand, most of our Honors level students plan to attend
four-year universities. A teacher could choose to allocate an additional day to those
writing tasks rather than to some of the smaller tasks that honors students may master
quickly.
This unit will take approximately ten days, but can easily be adapted to a teacher’s
specific students and needs. I have included a detailed outline of the unit that includes a
timeline in the Classroom activities section of this curriculum unit. In these ten days,
students will use knowledge from earlier lessons about grammar and audience as a
foundation for general writing skills before we move into higher stakes writing tasks. We
will start with a basic discussion about the value and power of writing and
communication and end with the creation of a writing sample portfolio that highlights the
students’ unique strengths and styles. I hope in this unit to impress upon my students that
such skills are a source of academic and political power; without writing fluency,
students will not find success in the real world. Students must learn that only “through
communication can human life hold meaning…Authentic thinking, thinking that is
concerned about reality, does not take place in ivory tower isolation, but only in
communication.” ix “Crash Course” intends to teach students that how they interact with
the world determines their success, and that critical communication is a key to a realistic
understanding of the dynamics of social worlds. Though intended to be a short
culminating unit, I will have allotted enough time to extend the unit an additional two or
three days, should the students need extra scaffolding, further practice, or greater review.

Rationale
There are four reasons behind creating “Crash Course: Writing for All Audiences.” The
first two reasons—to prepare students for colleges and careers—focus on student growth
and development. Most educators teach to provide students greater access to quality
instruction that is relevant to their lives; this unit is no different, as it gives students
information and enhances skills that will facilitate their plans for their post-secondary
lives. The third reason for creating this unit is for vertical alignment across grade levels.
The unit acts as a transition between lower grade level writing performance and upper
grade communication tasks. Finally, “Crash Course” is not only beneficial to students but
also good for teachers. By including this unit in their instruction, teachers will include
relevant material that increases student engagement as well as improves teacher
evaluation records.
College Readiness
Americans who have an advanced degree are much more likely to have and to retain jobs,
and they are also often paid much more. As a result of those statistics, students are
entering collegiate environments at higher rates than ever before. Although the higher
education of our student population is a critical component of technological progress,
increased global awareness, and economic growth, many students entered college entirely
unprepared for the rigorous courses. One reason for their lack of success in their postsecondary classes is that they do not know how to write well. This struggle is in direct
correlation with their inability to organize and explain their thoughts. x Writing is, in fact,
“a tool that enables people in every discipline to wrestle with facts and ideas. It’s a
physical activity, unlike reading. Writing requires us to operate some kind of
mechanism…for getting our thoughts on paper. It compels us by the repeated effort of
language to go after those thoughts and to organize them and present them clearly.” xi
Students who have not been trained in critical thinking and critical writing, therefore,
cannot formulate a coherent essay, write scientific lab reports, or even compose
appropriate emails to professors. Despite anecdotal and numerical data demonstrating a
decline of academic preparedness in our undergraduate population, students still believe
that writing is a skill only learned in English class and then only for literature; what this
unit serves to do is to teach them how wrong that notion is. Students must learn to
recognize that “writing…can’t be taught or learned in a vacuum…In many subjects…a
literature exists—…mathematics, for instance.” xii Because students are unable to
complete basic educational and co-curricular tasks, many professors are dedicating time
originally meant to cover content instead to remedying discrepancies in writing skills. As
strong writing is a universal necessity for achievement in all academic disciplines, and as
university professors are finding themselves dealing with the lower writing proficiencies
of their student populations, the burden remains on high school teachers to improve the
writing and thinking skills of our students.

I have written my curriculum unit “Crash Course” for a number of reasons, the first of
which being to prepare students for important writing assignments they will encounter
before graduating from high school and to give them the skill base with which they can
successfully enter college. These exercises range from the informal tweets and text
messages that they send to more important writings like emails to teachers and college
admissions essays. My unit builds upon writing and grammar instruction to help students
understand how to complete these varied tasks based upon audience expectations. For
example, students need to understand the difference between who might read their tweets
versus who will be reading their research papers. Helping students differentiate between
audiences will not only improve their writing and provide them with the skills to
complete tasks like the CMS graduation project, but it will also familiarize them with the
concept of switching between registers, which will be especially important when they
reach college. Students who have a clear understanding of the readability levels of texts
(the impact of the semantic and physical features of a text, who can read certain pieces of
writing, why they might be the target audience, etc.) are consequently better equipped to
write their own pieces of varying registers. xiii It is clear then that aside from helping
students accomplish goals in high school, this unit prepares students for college writing
tasks. Once in college, the matching of audience and content is especially important,
because students are immersed in specialized content areas with professional, collegiate
readers. By creating a unit that focuses on both writing skills and code switching, I am
hoping to alleviate some of the stress college professors endure when forced to teach
freshmen skills they should have learned years earlier.
Career Readiness
Another reason for writing “Crash Course” is to prepare both the students who are
college bound and those entering the workforce directly for the different types of
communication they will have to conduct on a daily basis. The Common Core State
Standards that North Carolina has adopted specifically outlines expectations for college
and career readiness:
Students must have a strong command of the grammar and usage of
spoken and written English to succeed academically and
professionally…Furthermore, in the twenty-first century, students must be
able to communicate effectively in a wide range of print and digital texts,
each of which may require different grammatical and usage choices to be
effective. Thus, grammar and usage instruction should acknowledge the
many varieties in order to help students make purposeful language choices
in their writing and speaking (Fogel & Ehri, 2000; Wheeler & Swords,
2004). Students must also be taught the purposes for using particular
grammatical features in particular disciplines or texts…xiv
Our standards dictate that students must be prepared to use language conventions to
achieve a variety of linguistic goals in both college and careers. Aside from this
connection between different post-secondary paths, one can also justify teaching

grammar and writing because like many college professors who include remedial writing
instruction in their courses, a number of employers have also begun to incorporate
writing training in their orientations and professional development programs. In both
England and the United States, companies have started “hiring trainers to help workers
with their writing because English…is not being used properly” xv because “looseness
with language can create bad impressions with clients, ruin marketing materials and
cause communication errors.” xvi In fact, a survey conducted in the United States showed
that “about 45% of 430 employers…were increasing employee-training programs to
improve employees’ grammar and other skills.” xvii Rather than put the onus on small
businesses, which may struggle to afford this type of remediation training, or on large
corporations, which may be too busy to send employees to these activities, high school
teachers should provide adequate written and oral communication coaching. Reading
sample résumés, corporate emails, and business proposals, as well as practicing these
tasks on their own will help students become familiar with the level of expectations these
audiences have for professional writing. According to Davies and Birbili, a number of
studies in both England and the United States demonstrate how pervasive writing is in
careers. One survey indicated that more than half of respondents wrote long documents at
work, while another provided evidence that even larger numbers are feeling “an everincreasing emphasis on the need for many different kinds of workers to write in a variety
of ways.” xviii
Students also may need to prepare to enter the growing language industry. While the
majority of high school and college students are looking to careers in the disciplines of
science, technology, engineering, and math (STEM), there are a number of these
positions that also include language-based responsibilities. This particular field is far
more influential than many students may initially understand; indeed, it provides more
than 200,000 jobs in the United States and is growing at an average annual rate of 7.4%.
If those numbers are not enough to convince students of the importance of language skills,
the language industry also has $15 billion in “direct economic activity” and leverages
$1.5 trillion in trade in the United States. xix This trend is not unique to the United States.
In the European Union, the language industry is a €8.4 billion industry that is predicted to
grow 10% in the coming years. xx Aside from the clear economic benefits of participating
in this growing industry, young people entering the work force must be aware of our
increasingly globalized community. We are no longer a world of individual, isolated
nations. We are connected to one another through global trade, shared citizenship,
common values, and widespread communication technology. Without people who are
linguistic experts as well as successful in their specific fields, whether that is marketing,
product placement, subtitling or dubbing, translation of documents, or even outreach to
local populations, a company may be at a disadvantage when compared to organizations
who can connect with diverse groups of people. Because of its emphasis on audience
consideration and interactive communication, “Crash Course,” therefore, not only
prepares students in their private linguistic development, but also provides them with the
tools with which to enter this growing public industry that has place for people from all

kinds of professions.
Vertical Alignment
Students enter high school with a range of writing abilities. A few have a strong grasp on
the fundamentals of grammar, mechanics, and structure; some can barely construct
complete sentences or identify fragments. Ninth grade English teachers work hard to
even out these skills and to send students to tenth grade English with a working
knowledge of writing. Much of the focus of English I is, however, on using personal
experiences as the basis for reflective writing. While that is an extremely important skill,
academic writing, regardless of field, focuses primarily on analyzing research, documents,
and other forms of data and information. English II, therefore, builds upon students’ basic
grasp of writing fundamentals and moves to more sophisticated writing tasks including
research papers, document-based questions, and analytical responses to literature. This
change in instructional focus is necessary because students in eleventh grade write
graduation project research papers, take the SAT/ACT (both of which have writing
sections), and begin taking Advanced Placement courses that require a higher level of
writing competency.
Vertical alignment is an identifying quality of this curriculum unit. The unit acts as a
stepping stone between the lower level writing assignments that students complete in
English I and the higher stakes writing tasks that students complete as eleventh and
twelfth graders. This transition unit joins the grammatical and stylistic fundamentals of
English I with the self-guided research projects of English III and English IV. Without a
connection between these two vastly different writing projects, students would struggle
immensely with academic writing in the future. This unit serves to help eliminate that
struggle and to provide the support students need in moving from underclassmen to
upperclassmen.
Teacher Benefits
In our current educational climate, teachers are pressed to find relevant and engaging
material for students. Student interest is central in public education. They are often
difficult to please: today’s high school students have grown up in a society that promotes
instant gratification through technological access, encourages complete transparency of
identity, and often devalues traditional educational emphases. Students were once
required to have a very well-rounded academic background; now, humanities classes are
slowly being cut as funding to Career and Technical Education programs and STEM
programs grows. Students no longer see the intrinsic value of English and history; instead,
the burden has been placed on the teacher to prove why students should appreciate the
course material and take the class seriously.
With “Crash Course,” English teachers will be able to show students why their course

matters. English teachers already attempt to illuminate the ubiquity of writing, to explain
that regardless of discipline, coherent and argumentative writing skills are necessary for
success. English teachers repeat that in STEM courses, students will need to write lab
reports, technical papers, or mathematical theorem propositions and that in Career and
Technical Education (CTE) courses, students may create marketing projects or business
proposals, both of which require convincing and sophisticated writing. Even with these
clear reasons for the importance of language arts in modern public education, humanities
teachers often find themselves devalued and underappreciated by students, parents, and
policy makers alike. “Crash Course” rejects their notions of our waning relevance by
marrying English course content with applications across fields of study. Rather than
boring students with solely “Legacy” content, “Crash Course” presents students with
“Future Content,” content that incorporates language, politics, and sociology into the
English classroom. xxi As students begin to see the importance of writing and English
teachers’ expertise, student engagement and appreciation will increase. Interested
students are more respectful, put in greater effort, and in the end learn more than they
would in a class they found to be irrelevant.
Another benefit for teachers in using “Crash Course” in their curriculum is the impact
that it will have on their evaluation records. Teacher effectiveness is determined by their
ability to engage students, to provide relevant course material, and to incorporate twentyfirst skills into instruction. “Crash Course” specifically utilizes data and informational
text analysis, a requirement of the Common Core State Standards, to motivate students to
learn to write for various audiences. “Crash Course” also uses cross curricular writing to
enable effective reasoning and argumentation skills, and to facilitate the use of sound
judgments and decisions about audience expectations. The unit clearly focuses on
enhancing students’ twenty-first century skills while also incorporating traditional course
content, thus demonstrating that the teacher is both knowledgeable in his or her subject
area, and also able to adapt to changing student needs.
Objectives
The primary objective of “Crash Course” is to have students use their knowledge of
English course content as well as personal reflection, consideration of audience reception,
and other subject area material to engage in meaning and useful writing tasks. English II
ends with the End of Course Exam, a test that focuses on reading comprehension and the
ability to analyze some quality of the piece in a short constructed response. English II is
also unique in that it is a clear transition year between less sophisticated analysis and
upper level literary synthesis. My students are not only preparing for the EOC, but they
are also getting ready for AP courses, the graduation project, the SAT and ACT, and
college applications. Furthermore, student writing must reflect the higher order thinking
skills that each of these academic tasks necessitates. They are also old enough to have
their driver licenses and to apply for jobs. Therefore, as a result of the writing heavy
concentration of English II, as well as the fact that students may be filling out job

applications, this curriculum unit asks students to practice and perform relevant and
rigorous writing exercises.
Before starting the new material in "Crash Course," the first official day of the unit
will be a review of important grammar and writing concepts that the students have
learned throughout the semester. We will then introduce the idea of the value and power
of writing to initiate a discussion about literacy skills as gatekeepers of academic and
political power. Without this kind of personalized and powerful preface to a writing unit,
students will be less interested in the material and thus less enthusiastic in their attempts
to achieve the objective of the curriculum. In order to deepen student understanding of
the intersection between communication skills and social capital, they will learn about
code switching, the ability to switch between levels of formality in writing, and which
audiences receive which specific writing styles. They will also read statistics and
testimonies from colleges that reinforce the importance of strong writing skills in
extensive and high stakes performance tasks. To emphasize further the importance of
sophisticated communication, students will read research published by Educational
Testing Services (ETS)/College about the correlation between SAT Writing Section
Scores and college readiness and success in four year colleges.
Because the unit hopes to have students understand what makes writing important and
how to change writing style based on audience, students will study and practice a variety
of types of written communication. Students will progress from small writing tasks to
larger and higher stakes tasks. The second day will focus on communication with people
with whom we have different relationships. Depending on the connection we have with a
person, how we communicate will change. To highlight this difference, students will
compare tweets, text messages, and emails that they write to friends versus those written
to a teacher or to a grandparent. Students should come away understanding that writing
and speaking are nuanced, and therefore, one’s style should (and must) change,
depending on the task and audience. For supplementation of these ideas, we will move
into writing activities in the professional world. Starting with job applications, résumés,
and cover letters, and ending with formal business proposals, students will learn to speak
to a professional, adult audience to present themselves as reliable, competent adults.
Would they use text-speak in a formal writing task? How would they address prospective
employers? How can they demonstrate effective persuasion in a business environment?
How do various business environments differ? Does this change how we must
communicate in them? These are all questions students do not seem to encounter in other
courses, and thus must be answered in English class in order to facilitate growth at this
pivotal moment in student development.
“Crash Course” reinforces students’ understanding of stylistic choices in the final
module as they move from career writing to school writing. As the unit focuses on
student engagement in intentional and directed writing performance, we will continue to
focus on audience and style. We will also maintain connectivity within the unit by using

our knowledge of persuasive writing from the business proposals to write student
speeches. Moreover, we will revisit a previous concept discussed in our Julius Caesar
unit: rhetoric and rhetorical devices. Students must learn that how we speak to different
audiences will either convince them to do what we want or it will turn them against us.
By comparing student audiences to teacher audiences to business audiences, students will
be able to recognize when and where to use certain styles and types of language. The
final day of the unit presents students with a completely different audience: college
admissions boards. They will write college admissions essays based on whether they
have achieved the objective of the unit, which they will show by applying their
knowledge of the power of language, rhetoric, and audience expectations.
Background Information
Seminar
My seminar through the Charlotte Teachers Institute examined grammar in real life
situations. "Grammar for the Real World" allowed me to reconsider how I taught writing
to my twenty-first century English II students; it compelled me to ask myself whether it
was necessary that students be able to define the (supposed) eight parts of speech or
whether their ability to compose cohesive and coherent papers should be my primary
concern. Before my seminar, I attempted to unite both of these concepts. Though a
member of Prensky's Digital Native generation, I still value traditional instruction
because I am a part of the first wave of these learners. As a result, I have used dated
methods of grammar instruction in my classroom, from diagramming sentences to rote
part of speech memorization. Through my seminar, I have gained the pedagogical tools
necessary to separate Digital Immigrant instruction that I received from Digital Native
instruction that comes naturally to me as a millennial and that will help me engage my
students. As there is research that shows these young learners have different thinking
patterns because of their different experiences during the cognitively formative years of
their lives, my future grammar instruction will no longer include regurgitation of
practically useless information; rather, I will incorporate tasks that provide them with the
interactivity they crave as a result of their technological immersion. xxii My curriculum
will focus primarily on grammar for real-life writing tasks, such as research papers, job
applications, and business proposals. While they must still adhere to grammatical
conventions, I no longer feel the need to force students to memorize the difference
between a possessive pronoun and a definite possessive determiner. Instead, my seminar
showed me to use writing tasks that emphasize the difference between colloquial speech
and formal writing, use of active verbs instead of nouns to improve strength of voice, and
varying sentence structures while still maintaining a connected flow of ideas.
Teaching Strategies
Teachers must incorporate a variety of pedagogical strategies to interest the varied

student types in their classrooms. What engages one student may not engage the next, and
thus teachers are put to the task of changing their instructional techniques to reach a wide
student audience. In a unit about code switching and audience reception, the idea of
alternating teaching strategies for all students is especially relevant. Teachers may have
in their room at the same time those who are visual learners, others who are auditory
learners, and some who are kinesthetic learners. Howard Gardner’s Theory of Multiple
Intelligences was revolutionary in instructional methodology; as a result of his concern
that schools primarily used “linguistic symbolization” and “logical-mathematical
symbolization” for assessment, xxiii many alternative approaches to education and
assessment have been developed over the past forty years. Although during each day it is
difficult to use these various strategies that fit every individual, teachers must write
lessons that incorporate many types of instruction over the duration of the unit. In “Crash
Course,” I utilize a number of different pedagogical methods to reach my student
audience. The unit targets four separate types of learners by including logicalmathematical thinking, linguistic knowledge, interpersonal relationships, and
intrapersonal reflection. xxiv
Some students thrive in whole group lecture formats. When introducing a topic, I
often use this classroom style in order to frontload key background information and
conceptual material. I employ this strategy at this point because all students need this
introduction and many of them have similar questions or have questions that will help
their classmates understand that content better. After a review of grammar concepts,
“Crash Course” begins with educational philosophy and political commentary by George
Orwell and Paulo Freire; this difficult material is best read with scaffolded discussion
questions. In the whole group system, students are able to hear each other’s responses and
feedback to theoretical questions. Many of these students would not be able to
comprehend the information without their classmates’ perspectives and the guided
discussion from me. Allowing students to participate in such a multifaceted conversation
will help many students make cognitive leaps that they may not achieve working in small
groups or on their own.
While whole group discussion of theoretical texts with scaffolded questions will help
many students through different cognitive phases, there are times when students need to
step outside of their familiar academic behaviors and lead their own learning. After
frontloading the unit with philosophy, students will articulate personal opinions on
Freire’s and Orwell’s arguments about liberatory education and literacy as the gatekeeper
of social mobility. A Socratic seminar is one way to encourage student-led discussions
that will ease the self-teaching that is valuable in a classroom. When presenting
controversial, opinionated, or political information to students, having a safe space for
discussion will facilitate the emergence of a well-rounded perspective that takes into
account all sides of an issue. My classroom can act as a safe place while still allowing
students to take charge of their learning and lead the instruction.

While discussion is an integral part of textual analysis, under the Common Core State
Standard, English teachers have been charged with integrating cross-curricular content
into their units. I have designed “Crash Course” specifically to be an interdisciplinary
structure; that is, I have included reading analysis, but I have also incorporated nonliterary writing, statistical and informational analysis, and argumentation. Through
cumulative performance tasks, “Crash Course” asks students to use critical thinking skills
to connect the theory or data to a practical application of rhetorical devices. The
integration of content that is not traditionally English material is therefore a strategy of its
own; students are pushed to make connections across disciplines and to find ways to
utilize their broad base of knowledge to make the greatest impact on their academic
growth and development.
Classroom Activities
Day 1: Grammar Concept Review
Before starting the new material in "Crash Course," we will begin with a review of
important grammar concepts. In order to be successful writers, students need a
comprehensive understanding of complete sentence structures, voice, and punctuation.
We will begin with a review of fragments, comma splices, and fused sentences. We will
then move onto the four sentence types (simple, compound, complex, and compoundcomplex). With an focus on variety of sentence types, we will also briefly consider the
difference between speech and writing, and how to move between these styles of
communication effortlessly. Mark Honegger cites seven major differences between
spoken and written language; on this opening day of “Crash Course,” we will review the
most important difference between them: that writing, unlike the natural ability we have
for speech, is something that must be learned. Because it does not have the same
paralinguistic cues, intonation and rhythm, or situational transparency of speech, certain
grammatical rules must be followed in order for writing to be clear and engaging for
readers. xxv In a similar vein, our grammar review will also include a segment on written
agency, a reminder that using active verbs rather than nouns in writing can strengthen
voice. Finally, we will review punctuation concepts, such as eliminating the use of
exclamation points in formal writing, and when to use commas, and how to separate
related ideas with the semicolon. This first day is critical in classes that have struggled
throughout the semester to retain writing instruction; for those classes who have mastered
basic grammar concepts, this day may or may not be needed in "Crash Course."
Students will also receive the portfolio project assignment on the first day of the unit.
In their portfolio assignment, students are required to compile each of the writing tasks
they complete throughout the unit. At the end of the unit, they will submit a collection of
writing samples that vary from small, low-stakes tasks like friendly emails to higherstakes writing assignments like college admissions essays. When clarifying the
parameters of the project, I will also ensure that students understand why they must

submit a portfolio. I will explain the necessity for students to engage in differentiated
writing tasks and to juxtapose the various styles in order to comprehend the importance
of code switching as well as to see how they have developed a unique and sophisticated
set of writing competencies from repeated practice and from studying relevant research.
Day 2: Introduction to Writing for All Audiences
On the second day of the unit, students will discuss the value of communication and
writing in both academic and career settings. By introducing students to statistics and
studies that show the connections between writing scores and college and career success,
I will enable students to answer the question why writing? The purpose of the unit is to
have students understand that writing skills are directly linked to proficiency in a variety
of other skills and to incorporate this knowledge into their daily lives. This introduction
to the unit will show students how the audience for a piece of writing changes style and
content. Students will examine excerpts of Freire’s philosophy as well as Orwell’s
argument in “Politics and the English Language” that language is used to manipulate.
Students will begin by looking at education and writing as liberatory, and progress to the
misuse of language that Orwell cites, that “all issues are political issues” and “political
language…is designed to make lies sound truthful.” xxvi Using these excerpts on the power
of writing, writing as political, and code switching, students will begin to trace the
various perspectives on that initial essential question why writing?
Day 3: Starting Small
The third day of “Crash Course” sees students starting with small writing tasks that do
not have anything at stake. Students will begin by writing tweets and text messages to
friends. We will then look at different parts of those messages. For example, how were
they written? Was vernacular speech used or edited English? What was the content of
these messages? After this discussion, students will move onto writing the same tweets
and text messages to an audience of adults like grandparents, parents, and teachers. I will
ask students to consider how similar content is relayed through different styles of writing
and why they felt the need to switch registers. After the initial practice activities, students
will pick a topic and write a paragraph email about it to their best friends. They will then
write a paragraph email about the same topic to any adult whom they admire and respect.
Because many people complain that emails have become too informal, without concern
for usage, spelling, and other grammatical conventions, this particular exercise with
emphasize the need for formality in certain communications. xxvii It is in this practice that
students will begin to have a tangible understanding of moving between registers.
Day 4: Writing for Jobs: Small and Large Tasks
Now that students have a basic understanding of style and audience, they will move from
personal correspondence to writing for jobs. Students will either have brought in job

applications they wish to complete or I will provide them with applications from local
businesses. Our focus on the fourth day of the curriculum unit will be on the short-answer
questions that are on these applications. Emphasizing clarity, conciseness, and
competitiveness, I will help students answer these questions, which make employers call
for interviews or throw away an application.
After practicing filling out job applications, students will advance to larger writing
tasks. We will first look at sample résumés and cover letters for various types of jobs
(e.g., teacher, marketing executive, engineer, etc.). Then, we will look at sample job
postings. After picking jobs to which students want to apply, they will use templates that
I have provided to write their own résumés and cover letters. I will also remind students
that their résumés must be tailored to this particular position, but also easily adaptable for
other careers as well. I will demonstrate what this means by showing them how my own
résumé can be altered and updated depending on the position to which I would apply.
Day 5: Writing for Jobs: High Stakes Tasks
The fifth day of “Crash Course” is an extension of the previous day; in this lesson,
students will continue to practice writing for jobs, but the stakes will be much higher than
simply writing a résumé. To start the class, students will review sample business
proposals for a variety of projects ranging from advertising campaigns to purchasing new
medical equipment. After this introduction to the lesson content, students will receive a
pre-determined position at a particular company, as well as a basic job description. They
will then be given projects that they must complete at their companies. For these projects,
students must write business proposals, following the basic structure of the samples we
have read as well as adhering to high expectations of grammatical conventions and
writing style. They may also come up with their own ideas to propose to their boss (me).
This day may need to be extended by one class period.
Day 6: Writing for Jobs and School: High Stakes Tasks
On the sixth day of the curriculum unit, students will review their notes on rhetoric and
rhetorical devices that they took during a previous unit. Taking note of stylistic choices
and argumentative techniques, students will read two political speeches (e.g., Winston
Churchill’s “The Sinews of Peace” and John F. Kennedy’s “Inaugural Address”) and
analyze their persuasiveness. They will also compute the readability level of both
speeches, considering why particular politicians write at a specific level in specific
situations. Moving from this analysis, students will pick an issue that interests them and
has a place in contemporary politics. This topic may range from students’ rights to
immigration reform. They will have to use rhetorical devices to convince their audience.
Furthermore, they must choose the type of audience that they will have and decide upon
the register they will use. For example, they should consider how they would speak to
teenagers versus how they might try to persuade a group of well-educated adults.

Teachers can easily connect this lesson to initial discussions of levels of formality and
audience reception. This day may need to be extended to an additional class period.
Days 7 - 8: Writing for College: The SAT Essay
On the seventh and eighth days of the unit, students will practice writing SAT essays.
The SAT writing section is a strong indicator of success in the first year of undergraduate
studies, and thus is heavily considered in the application process. Students will first
review empirical and numerical data from ETS that explain the clear correlation of first
year grade point average and scores on the SAT Writing Section. xxviii While the
relationship between achievement on the SAT Writing Section is strong for all groups,
students should also know the direct impact on their own subgroup. For example, they
will see in these studies that the SAT Writing Section predicts first year undergraduate
grade point average most accurately for white students and females. xxix Students will
begin reading samples of SAT essays with varying scores, as well as looking over the
rubric for expectations. Once familiarized with the expectations, students will write their
first practice essay and then submit for peer review in class. While students conduct peer
reviews, I will use a volunteer's essay to project on the board, where as a whole class we
can talk about what is strong and what needs work. This lesson is useful in isolation and
in the context of this unit, but it may also be used throughout a school year for repeated
practice.
Days 9 - 10: Writing for College: Admissions and Scholarship Essays
The last two days of “Crash Course” focus on writing for college admissions and
scholarships. We will start by reading testimonials from college admissions and
scholarship committees about what they look for in these writing samples. We will
consider how a strong application essay gives admissions committees a clear image of
student identity. In order to write an essay in which their individuality shines through,
students must learn how to craft a singular voice in their writing. According to Peter
Elbow, voice is one way to present readers with an idea of the “true self.” xxx He continues
by noting that many readers, in fact, need to recognize an authorial voice for writing to be
effective and carry meaning. xxxi With this introduction, students should learn that they
need to start this process early so as to ensure that they submit the best possible essay for
college entrance or for scholarship consideration. Students will then evaluate sample
essays, identifying what parts of them fulfill or do not fulfill the colleges’ or scholarship
committees’ expectations. Students will compare and contrast what elements exist in the
two types of essays. Finally, students will use the Common Application prompt to begin
their own admissions essays. This class may need another day or two for drafting,
construction, and revisions of essays.

Crash Course Portfolio Project
Directions: Over the next ten days, you will complete a number of writing tasks. Each
day, you will add the writing assignment to your Crash Course portfolio that will be
submitted at the end of the unit. Throughout the unit, you will have the opportunity for
revision of individual items in your portfolio; you must avail yourself of these
opportunities to ensure that your writing meets the specifications for the individual task.
Day 1: Grammar Concept Review
Activity 1- Review definitions of sentence structures, clauses, fragments, run-ons,
and complete sentences.
Activity 2- Find a partner. Using one of your cell phones, record your partner
explaining his/her biggest pet peeve. Play the transcript and write it out exactly as
it was stated. Switch. Both members will then write about their biggest pet peeves.
• What differences do you notice between the speech and written
expression?
Activity 3- Review punctuation using “Dear John” letter found online.
(http://edu.wyoming.gov/sf-docs/wyrlessons/5_Punctuation_Matters.pdf?sfvrsn=0)
• How does punctuation placement and usage change the meaning of
this text?
Day 2: Introduction to Writing for All Audiences
Activity 1- Journal Entry: Why is writing important?
Activity 2- Writing and Literacy as Political Agency. Read the excerpts from
Paulo Freire and George Orwell. Revise your journal entry from Activity 1 to
include quotes and concepts from these two writers.
Day 3: Small Tasks
Activity 1- Tweets and Text Messages. You will pick a friend with whom you are
close and to whom you are comfortable tweeting and writing text messages. You
will then choose a topic about which you will write; it should be personal, such as
something that bothers you or a lifelong goal. Write 3 – 5 tweets and 3 – 5 text
messages to your friend about this issue. These can be real tweets and messages
or you may handwrite them.
• What kinds of language did you use? Profanity? Slang? “Proper”
English?
• Do you use punctuation?
• Do you mind your grammar?

•

Why did you make the language choices that you did (or was this even
a conscious decision)?

Activity 2- Tweets and Text Messages. You will pick an adult you admire and
respect. Revisit your tweets and text messages to your friends from Activity 1.
Revise those messages so that you would be comfortable sending them to this
adult.
• What did you change about your writing? Why?
• What do you think it means to “switch codes” or “change registers” in
writing/speech?
Activity 3- Look back at your tweet and text messages to both your friend and
adult. You will now extend your short messages to full length emails. You will
write two separate emails: one to your friend and one to the adult. You must
consider the following elements when constructing your emails:
• How will the writing style differ between the email to your friend and
the email to an adult?
• What type of language will you avoid using in the email to an adult?
Why?
• Which email feels more natural to you? Why?
• Do you follow grammar rules in neither, one, or both emails? Why?
Day 4: Writing for Jobs: Small and Large Tasks
Activity 1- Job Applications. You have brought in a job application to a business
for whom you would like to work. The position may be in food service, retail, or
even a professional internship; the job application simply needs to have a short
answer section. First, you will draft a response to the questions. Then you will
revise for grammar, voice, and punctuation.
• Who is your audience? Keeping your audience in mind, should your
response be formal or colloquial?
• How can you sell yourself through your writing? What should you
focus on in your answers?
• What grammatical techniques can strengthen your voice?
• How can punctuation display thought, emphasis, and clarity?
Activity 2- Résumés. Using http://www.resumetemplates.org, you will create a
résumé that highlights your academic, service, and extracurricular achievements
in a way that will help you secure a job or internship in the field that interests you
most. This website is an excellent resource for templates as well as anecdotal
advice on creating the ideal résumé. You may also peruse the website and make a
combination résumé that best fits your needs. When writing your résumé, make

sure to maintain clarity, credibility, parallel structure, consistency, appearance,
and voice.
Day 5: Writing for Jobs: High Stakes Tasks
Activity 1- You and two classmates will form a small business. You must
determine what field your company occupies. When you have decided upon your
field, I will give your company a business scenario in which you must write a
proposal to secure a particular client who could make your company hundreds of
thousands or even millions of dollars. When writing your proposal, take these
questions into consideration:
• What style of writing demonstrates your qualifications as a
professional who is highly qualified and highly educated?
• How will you use language to show your capability and strengths?
How can you use language to allow your voice to come through in
your proposal?
• What kind of language must you avoid in your business scenario?
• Is the coded language you used for your business proposal appropriate
for all business proposal scenarios? Why or why not?
Day 6: Writing for Jobs and School: High Stakes Tasks
Activity 1- Rhetoric, Audience, and Persuasion. Using your notes on rhetorical
devices, you will read and analyze different political speeches for their efficacy.
• How do stylistic choices like repetition, parallel structure, and
rhetorical impact persuasiveness?
• Who is the audience for the speech? Use the readability index
calculator found at http://www.readability-score.com.
• Considering the audience for the speech, as well as the use of
rhetorical and stylistic devices, what is the meaning or purpose of the
speech?
Activity 2- Write Your Own Speech. You will pick a topic that is relevant in
modern politics; it can include anything from healthcare reform to capital
punishment. You will write a two-minute speech arguing a particular aspect of
this issue.
• Who is your audience?
• How might your speech (both written and oral delivery) change
depending on the audience?
• What rhetorical and stylistic devices will make your speech persuasive
for your particular audience?

•

Should your speech (written, oral, or both) adhere to strict grammar
rules? Why or why not?

Days 7 - 8: Writing for College: The SAT Essay
Activity 1- Review the SAT Essay rubric. Then, read the SAT prompt projected
on the Promethean Board. You have twenty-five minutes to complete your essay.
• Who is your audience?
• What kind of grammar must you use with this audience?
• What types of speech must you avoid with this audience?
• How important is voice in this type of essay?
Activity 2- Find a partner and peer-edit each other’s SAT essays based on the
rubric provided by http://sat.collegeboard.org/scores/sat-essay-scoring-guide.
When you have returned each other’s essays, you will discuss the changes and
revise your essay.
Activity 3- After participating in the whole class revision of a classmatevolunteer’s SAT essay, return to your essay second draft. What changes that were
made to your classmate’s essay that you could also make to your own essay?
Revise and rewrite your essay.
Days 9 - 10: Writing for College: Admissions and Scholarship Essays
Activity 1- Writing Your College Application Essay. You will write your college
application personal statement. Using the current Common App prompt options,
you will begin the process of writing for college admissions. As you write, you
should not only follow the parameters set forth by Common App, but also the
codes of writing we have covered until now.
• Who is your audience?
• What kind of writing style must you use?
• What kinds of speech must you avoid using in a college application
essay?
• What details should you include in order to make yourself appealing to
an admissions committee?
• What will make your voice strong and make you stand out as an
applicant?
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Materials for Classroom Use
Reading Material
The scholarship from Freire, Orwell, Zinsser, and Honegger, as well as the statistical
reports released to the public from various institutions and ETS are central to my unit.
Students today need both a theoretical understanding of a topic as well as tangible data to
back up philosophical claims; therefore, they must have both cerebral theory and
numerical evidence to understand the importance of this “Crash Course” unit.
Samples and Templates
One of the primary goals of this unit is for students to end English II with writings that
they will use and continue to work on in their academic and career futures. Students will
leave tenth grade English with their first completed résumés, adaptable cover letters, and
the first draft of their college admissions essay for the Common Application. In order to
facilitate the creation of student writing portfolios, we must have samples of well-written
essays and poorly-written essays. We must also have examples of résumés and cover

letters, as well as templates for these documents that vary depending on career field (i.e.,
humanities versus engineering résumés).
Job Applications
Students will practice completing the short answer questions on job applications in order
to understand how to tailor their writing to specific employers and to recognize the
expectations these businesses have for future employees. We will use sample job
applications from companies such as McDonald’s, Starbucks, and Old Navy.
SAT Writing Prompt
In preparation for college writing tasks, students will complete practice essays from the
SAT Writing Section. These prompts will be official released prompts from ETS so that
students can see the exact format of the prompt, including the background paragraph and
then the actual assignment question.

Implementing Common Core Standards

L.9-10.1. Demonstrate command of the conventions of standard English grammar
and usage when writing or speaking.
Through the unit, students will develop grade-level competence with standard English
grammar in writing and speech. The unit is designed to reinforce and push mastery of this
skill by connecting previous explicit grammar instruction with various writing tasks.
L.9-10.2. Demonstrate command of the conventions of standard English
capitalization, punctuation, and spelling when writing.
In “Crash Course,” students will combine previous instruction of grammar conventions
with low and high stakes writing tasks. Students will also reinforce grammar and
mechanics knowledge through consistent revision of writing assignments.
L.9-10.3. Apply knowledge of language to understand how language functions in
different contexts, to make effective choices for meaning or style, and to
comprehend more fully when reading or listening.
Students come to this unit having already had direct grammar instruction. This unit
focuses on different applications of language. By using relevant assignments and
incorporating twenty-first century skills, “Crash Course” shows students how language
may be constructed differently to achieve different specific goals. With a more nuanced
understanding of how others use language and grammar to a particular end, students can
be more effective communicators in various writing and speaking tasks.
W.9-10.4. Produce clear and coherent writing in which the development,
organization, and style are appropriate to task, purpose, and audience.
As students come into the curriculum unit with a base of grammar knowledge, we also
focus on reinforcing those skills through practice in the unit. Students then spend “Crash
Course” reading research about the significance of language construction in politics,
academic achievement, and real-world success. Finally, students apply their knowledge
of writing development, organization, and style to a variety of tasks and audiences,
ranging from friendly emails to college application essays.
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