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The Teachers Institute Approach

Introduction

Established in 1978, the Yale-New Haven Teachers Institute, an intensive and sus-
tained collaboration among Yale faculty members and public school teachers, is the
premier partnership between Yale University and the New Haven Public Schools.
The first such university-school partnership to be permanently endowed as a unit
of a university, it is a widely recognized model of high quality teacher professional
development. In 2004, after the successful testing of this model in a four-year
National Demonstration Project, the Institute launched the Yale National Initiative
to strengthen teaching in public schools. The Initiative is a long-term endeavor to
establish in most states Teachers Institutes that will provide state and local policy
makers effective examples of the innovative Institute approach in their own com-
munities.

Teachers Institutes focus on the academic preparation of school teachers
and on their application in their own classrooms of what they study in the
Institute. By linking institutions of higher education with urban or rural school
districts where the students are mainly from low-income communities, Institutes
strengthen teaching and learning in public schools and also benefit the institutions
whose faculty members serve as seminar leaders. Each Institute also helps to dis-
seminate this approach, encouraging and assisting other institutions and school
districts as they develop similar programs in their own communities.

A Teachers Institute places equal emphasis on teachers increasing their
knowledge of a subject and on their developing teaching strategies that will be
effective with their students. At the core of its program is a series of seminars on
subjects in the humanities and sciences. Topics are suggested by the teachers based
on what they think could enrich their classroom instruction. In the seminars, the
university or college faculty members contribute their knowledge of a subject,
while the school teachers contribute their expertise in elementary and secondary
school pedagogy, their understanding of the students they teach, and their grasp
of what works in the crucible of the classroom. Successful completion of a seminar
requires that the teachers, with guidance from a faculty member, write a curricu-
lum unit to be used in their own classroom and to be shared with others in the
same school and other schools through both print and electronic publication.

Throughout the process seminar leader and teachers are colleagues. Unlike
conventional university or professional development courses, Institute seminars
involve at their very center a collegial exchange of ideas among school teachers and
university or college faculty members. The teachers admitted to seminars, however,
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are not a highly selective group, but rather a cross-section of those in the system,
most of whom, like their counterparts across the country, did not major in

one or more of the subjects they teach. By including teachers of kindergarten
through twelfth grade, the Institute promotes articulation of curriculum through-
out a school system, as well as interdisciplinary teaching and curriculum, in which
teachers of the earlier grades particularly can assist teachers in the later grades who
have tended to specialize in one or two subjects. The Institute approach assumes
that urban or rural public school teachers can engage in serious study of the field
and can devise appropriate and effective curricula based on this study.

Articles of Understanding have been developed to provide the constitution-
al grounding for Teachers Institutes that adopt this model. Although listed as sepa-
rate Articles, they are interrelated elements of an organically unified approach. Each
is accompanied by Procedures for its implementation. The Understandings and
Procedures define the Teachers Institute Approach and distinguish it both from
conventional professional development offerings of school districts and from tradi-
tional continuing education and outreach programs of colleges and universities.









The Yale National Initiative

Background

From 1998 to 2002, a National Demonstration Project demonstrated that Teachers
Institutes based on the approach of the Yale-New Haven Teachers Institute can be
established and sustained in other cities where the pattern and magnitude of needs
and resources are different from those in New Haven. The Demonstration Project
included liberal arts colleges, private universities, and state universities, acting indi-
vidually or in a consortium. In several cities larger than New Haven it demonstrated:

that a Teachers Institute serving approximately 20 schools that enroll pre-
dominantly minority students can be rapidly inaugurated;

that such a Teachers Institute can immediately carry out a program of 4-6
content-based seminars in the humanities and sciences, which increase
teachers' knowledge, heighten their morale, encourage their use of new
technologies, and result in individually crafted curriculum units of sub-
stance for use in classrooms;

that such Institutes will arouse the enthusiasm and support of significant
numbers of teachers and university faculty members;

that such Institutes can attract support—including pledges of continuing
support—from administrators of a private liberal arts college, a private
university emphasizing the sciences, a flagship state university, and a
major state university in a larger system;

that high-level administrators in school districts, superintendents or their
immediate subordinates, will be attracted by the idea of such an Institute,
will start thinking about the local means of scaling-up, and will commit
themselves to its long-term support;

and that the strategies employed in establishing the National
Demonstration Project, including national seminars and workshops on
Institute principles and procedures, are admirably suited for the process of
further disseminating the Yale-New Haven model and establishing a
nation-wide network of Teachers Institutes.

The National Demonstration Project made clear the importance of the

principles upon which these Institutes are based. Institutions of higher education
that had long relied primarily upon departments or schools of Education for their
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programs in professional development are now providing seminars for teachers in
the liberal arts and sciences. School districts that had relied upon professional
development programs narrowly focused on pedagogy or on mandated curricula
are now benefiting from seminars in content fields that the teachers themselves
have declared to be important for their own classrooms. Internal and external eval-
uations have confirmed that such Teachers Institutes can make a substantial con-
tribution to the most important kind of school reform in this nation —the
improvement of teaching itself.

These successes were made possible by a series of activities initiated and
undertaken in New Haven for and with the participating Institutes. They included
preliminary inquiries made of institutions and districts that had expressed interest
in the Yale-New Haven Teachers Institute; the distribution of publications and
videos offering information about Institute policies and procedures; visits by the
director, New Haven teachers, and Yale University faculty to selected cities; and an
information session in New Haven. Teams from the new Institutes were invited to
participate in national seminars and workshops in New Haven, which initiated
school teachers and university faculty into the detailed procedures of a Teachers
Institute. There was increasing emphasis upon leading the new Institutes in com-
mon or shared work—through an annual Directors' Meeting for reporting and
planning; a National Steering Committee, which enabled Fellows to have a voice
in shaping the common activities; and a National University Advisory Council, in
which faculty members from the institutions of higher education might have an
advisory voice. As the work proceeded, the several Institutes played increasingly
important roles in planning the Annual Conferences, at which the Institutes can
share their challenges and accomplishments.

From 2002 to 2004, the Preparation Phase of the Yale National Initiative
led to expansion and deepening of the programs in the Pittsburgh Teachers
Institute and the Houston Teachers Institute, and further research into their effec-
tiveness. The Initiative also continued to collate and analyze the Fellows
Questionnaires and Surveys of Curriculum Unit Use that had been distributed
during the National Demonstration Project. An evaluation based on the resulting
data in the context of national research into the needs of public education, carried
out by Rogers M. Smith of the Department of Political Science, University of
Pennsylvania, and his research team, was published in 2004 (see below in
"Evaluations and Independent Studies," page 7). He concluded that a Teachers
Institute promotes precisely those dimensions of teacher quality that research has
shown to improve student achievement. He also concluded that Teachers
Institutes that had most closely followed the Yale-New Haven model were best
able to sustain themselves after the initial grant.
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During broad discussions with the Teachers Institutes in New Haven,
Pittsburgh, and Houston, the Yale National Initiative revised the principles under-
lying the National Demonstration Project. After yet further revision, these princi-
ples are now included in this manual as "Understandings and Procedures." They
serve as the constitutional grounding for all Teachers Institutes established
through the Yale National Initiative.

Evaluations and Independent Studies

Very important in the success of this effort has been the commitment to documen-
tation, evaluation, and dissemination of results from the points of view of all par-
ticipants. Throughout its history the Yale-New Haven Teachers Institute has
arranged for, and learned from, both internal and external evaluations. These have
been embodied in its Annual Reports and other publications. The National
Demonstration Project and the Yale National Initiative have continued that
process of multiple evaluation.

The National Demonstration Project included the annual administration of
similar questionnaires at the four sites establishing new Institutes and a one-time
survey on unit use by participating and non-participating teachers at each site. These
surveys were analyzed in a 2004 study sponsored by the Institute, "To Motivate My
Students," prepared by Professor Smith. It found that teachers at all the sites consis-
tently rated the Institute programs higher than other professional development pro-
grams in developing the knowledge, skills, enthusiasm, high expectations of stu-
dents, and capacities to motivate students that most studies indicate to be central to
successful teaching. An external evaluator of the National Demonstration Project,
Policy Studies Associates, found that the Project had succeeded in showing that the
Institute model could be replicated "where districts value teachers' learning" and
"intellectual rigor in the development of curriculum units." Using qualitative tech-
niques including seminar and classroom observations, in-depth interviews, and focus
groups, sociologists at the University of Houston and educators at Carnegie Mellon
University and Chatham College, Pittsburgh, also conducted their own evaluations
of their Teachers Institutes during the National Demonstration Project, with similar-
ly positive results. The internal evaluations, based in part upon observations in site
visits, the results of questionnaires, published curriculum units, and Annual Reports
from participating Institutes, have been embodied in Annual Reports to the funding
organizations. They have been supplemented by external evaluations of several
kinds — conducted by Policy Studies Associates, Cornerstone Evaluation Associates,
and researchers from Carnegie Mellon University and the University of Houston.

These evaluations show that in all four cities there were positive results
similar to those obtained in New Haven over many years. Both Policy Studies
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Associates and Professor Smith concluded that the National Demonstration Project
had "succeeded in reaching its goal" of replication of the Yale-New Haven model
within a relatively short period of time in four sites that are considerably larger than
New Haven. Smith noted that the new Institutes produced results that were
remarkably similar to each other and to experiences in New Haven, and markedly
better than those reported by most existing forms of professional development.
These results occurred despite significant demographic differences among the cities.

As Smith pointed out, recent research indicates that the single most
important factor in student performance is teacher quality. The consensus of
researchers and teachers is that many existing forms of professional development
are cursory, dreary exercises that leave teachers bored and resentful, not informed
or inspired. The approach of a Teachers Institute, however, significantly strength-
ens teachers in all five of the major dimensions of teacher quality: it helps to pro-
duce teachers who really know their subjects; who have good basic writing, math-
ematics and oral presentation skills; who expect their students to achieve; who are
enthusiastic about teaching; and who can motivate all children to learn.

According to Smith's analysis, teachers in the new Institutes chose to par-
ticipate out of desires to improve themselves in exactly these areas. In each city,
teachers participated out of desires to obtain curriculum suited to their needs, to
increase their mastery of their subjects, and especially to obtain materials to moti-
vate their students. Ninety-five percent of all participating teachers rated the
Institute seminars "moderately” or "greatly" useful. Similar percentages said the
seminars increased their knowledge, improved their skills and morale, and raised
their expectation of students. Smith also found that the Institutes served to foster
teacher leadership, to develop supportive teacher networks, to heighten university
faculty commitments to improving public education, and to foster more positive
partnerships between school districts and institutions of higher education. After
teaching their curriculum units, two-thirds of all participants rated them superior
to all other curricula they had used. Roughly sixty percent of all participants rated
student motivation and attention as higher during these units, producing substan-
tially greater content mastery. These curriculum units, as Smith noted, empha-
sized teacher-led discussion, writing exercises, and activities designed to strength-
en speaking, listening, vocabulary, reasoning skills, and mathematics skills.

According to the report from Policy Studies Associates, there is "clear evi-
dence of important accomplishments, reflected in the number of seminars provid-
ed in the Institutes, the number of Fellows who participated in these seminars, and
the number of curriculum units the Fellows produced." It stated further:

Large majorities of Fellows were unequivocal in saying that their experi-
ence in the Institutes, especially the preparation of a curriculum unit, gave
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them a real sense of accomplishment and rekindled their excitement about
learning. As one Fellow put it: "To be teachers, we must also be learners."
When asked in interviews to compare their experience in the Institutes
with their experience in other kinds of professional development, teachers
agreed that the Institutes are vastly superior.

The report by Rogers M. Smith concluded:

No single program can overcome the enormous obstacles to educational
achievement faced by economically disadvantaged students, usually from
racial, ethnic, and linguistic minorities, in large American cities today. But
if recent researchers are right to contend that the single most important
factor in student achievement is teacher quality, and if quality teachers are
indeed knowledgeable, skilled, and enthusiastic, with high expectations for
their students and the means to motivate students to reach those expecta-
tions, then the National Demonstration Project provides strong evidence
for the value of the Teachers Institute approach.

As part of the Yale National Initiative, all existing and prospective
Teachers Institutes and their school districts are being encouraged to assist in
establishing data collection systems that will support ongoing evaluation of the
Teachers Institutes on student and teacher achievements. The plan for the
Continuing Evaluation Study is based on a research design developed by Ellen E.
Kisker of Twin Peaks Partners, LLC, in consultation with participants in the
National Initiative including the Director James R. Vivian and Rogers M. Smith of
the University of Pennsylvania. The design builds on a study that the National
Initiative is currently conducting of the impact of the Yale-New Haven Teachers
Institute on New Haven students and teachers from 2000 to 2005.

The League of Teachers Institutes

The participating cities or communities in the Yale National Initiative include those
with established Teachers Institutes and those that are considering the establishment
of such Institutes. Each Teachers Institute engages the serious educational problems
associated with low-income communities and a high proportion of racial and ethnic
diversity. In New Haven the partnership includes a major private university that does
not have a department or college of Education. In Pittsburgh the partnership includes
a private university focused upon the sciences and a small liberal arts college that has a
strong Education program. In Houston the partnership includes a state-supported
urban university that has a college of Education. In Philadelphia the partnership
includes a major private university that has a Graduate School of Education and that
had already committed itself to work toward increasing access to higher education.
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These Teachers Institutes show that a successful professional development program
in the humanities and sciences can exist in each of these institutional contexts. The
Yale-New Haven Teachers Institute has had for over three decades a very significant
impact upon its school district. And the two Institutes started during the National
Demonstration Project are now adopting somewhat different scopes and strategies
that are directed toward having such an impact upon considerably larger districts.

The League of Teachers Institutes has developed its own procedures,
which are outlined in the section below on "Benefits to Participating Cities and
Communities and to League Institutes."

The following subsections provide basic information about each current
member of the League of Teachers Institutes.

The Yale-New Haven Teachers Institute

The Yale-New Haven Teachers Institute, founded in 1978, brings the resources of
Yale University to an entire school district in which 45 schools serve more than
20,000 students. More than 60 percent of the students in the New Haven Public
Schools come from families receiving public assistance, and 87 percent are either
African American or Hispanic. There are about 1,000 teachers eligible for partici-
pation in the Institute. On successful completion of a seminar, a Fellow receives
four continuing education units and may also, if pursuing a graduate degree, peti-
tion for certification of course of study.

The founding director of the Institute is James R. Vivian. The Web site:
http://www.yale.edu/ynhti

The Pittsburgh Teachers Institute

The Pittsburgh Teachers Institute, bringing the resources of Chatham College and
Carnegie Mellon University to a school district that now has 95 schools serving

38,000 students, began in 1999 by working with 20 elementary, middle and high
schools, representing the three regions of the district. In 2001 the Institute reached out
to several other schools, and in 2002 it opened its program yet more widely across the
school district. The seminars have been approved for increment credit, which qualifies
participating teachers for salary increases with the school district; they have also been
approved by the Pennsylvania Board of Education for Act 48 credit, which the State of
Pennsylvania requires that teachers earn to retain their teacher certification.

The founding director of the Institute is Helen S. Faison. The Web site:
http://www.chatham.edu/pti

10



The League of Teachers Institutes

The Houston Teachers Institute

In the fourth largest city in the United States, the Houston Teachers Institute
brings the resources of the University of Houston to the Houston Independent
School District, where 280 schools serve 212,000 students. The Houston Teachers
Institute began its work in 1999 with 20 self-selected middle and high schools
enrolling 31,300 students to establish a program that would address the needs of
an ethnically mixed student-body, a large proportion of whom are non-English
speaking. Since then it has gradually opened its program more widely to selected
schools in the district. Fellows who complete the program receive 32 hours of cred-
it toward the 45 hours required to receive a certificate in Gifted and Talented
Teaching Preparation issued by the Texas Association for the Gifted and Talented.

The founding director of the Institute was Paul Cooke. The Web site:
http://www.uh.edu/hti

The Teachers Institute of Philadelphia

In the fifth largest city in the United States, the Teachers Institute of Philadelphia
brings the resources of the University of Pennsylvania to a school district where
275 schools serve 217,400 students, of whom 80% are either African American or
Hispanic—and the same percentage are eligible for free school meals. The Institute
was admitted to the League in 2007. The area served is comprised of two sub-
regions of the Philadelphia school system adjacent to the University, the West
Region and the Southwest Region. The target audience is 20-25 schools, including
all nine high schools, with more than 18,000 students and over 1200 teachers.
Successful completion of a seminar earns 30 Act 48 credits.

The founding director of the Institute is Alan J. Lee. The Web site:
http://www.tip.sas.upenn.edu

Benefits to Participating Cities and Communities and to League
Institutes

The Yale National Initiative offers a range of services to cities and communities
that are exploring or planning an Institute, as well as to Institutes that have been
established. It provides opportunities for teachers from those cities and communi-
ties and from those Institutes to participate in national seminars in New Haven. It
provides opportunities for acquainting university faculty members and school and
university officials with the Teachers Institute Approach. It may also provide
advice on specific problems, and site visits by members of a National Initiative
team. It enables Teachers Institutes to participate in research activities and to share

11
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in their results. There are also meetings of the directors of the Teachers Institutes,
and an Annual Conference. The office of the National Initiative will handle all
requests that Institutes or cities and communities planning an Institute may make
for assistance from League members.

There is an annual cycle of events through which the services and opportu-
nities are coordinated. In May the teachers selected to participate as National
Fellows in one of the national seminars attend an Organizational Session in New
Haven. In July, when they attend the Intensive Session, they are joined by college
and university faculty members, who may observe national seminars and also
attend meetings or workshops on the Teachers Institute Approach. In the Annual
Conference in October, National Fellows, together with university and school offi-
cials and college and university faculty members from League Institutes and from
cities and communities planning or exploring an Institute, report on and plan for
the Initiative's work locally and nationally. The Fellows describe the teaching of
curriculum units they developed in the national seminars; teachers of each city and
community report on progress they are making locally; the national seminars
reconvene; and break-out sessions address various aspects of the Teachers
Institute Approach.

The National Steering Committee, which consists of teachers from each
Institute in the League, takes a major initiative in planning this common work and
encouraging communication among the teachers at the various Institutes. It is
complemented by the National University Advisory Council, which consists of fac-
ulty members from each Institute.

For each city or community that is planning or exploring the establish-
ment of a Teachers Institute, teachers represent their colleagues to assist with
planning, organizing, and conducting Initiative activities. They promote the
Initiative to other teachers in the district(s) schools and ensure that they may
have a direct role in designing national seminars to meet their own needs and the
needs of their students.

There is also a National Advisory Committee, appointed by the Yale
President, which assists the Initiative with the further dissemination, evaluation,
and development of its programs.

A Web site —http://teachers.yale.edu —is dedicated to the Yale National
Initiative as an entity, with links to Teachers Institutes that are members of the
League of Teachers Institutes. This Web site is not only a communications hub for
the work of the Initiative but also an important continuing means of disseminating
its results to the nation. It carries literature (including policy statements, curricu-

12
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lum units, and issues of its periodical publication) and video materials that can be
downloaded. It also offers those who visit the Web site the opportunity to provide
comments on curriculum units and other material.

The periodical On Common Ground is an important means of communi-
cation among the League Institutes and cities that are exploring or planning an
Institute, and also an important means of dissemination to educators, funders,
media, and policy makers. It provides selected information about the Yale National
Initiative and the work being carried on at cities across the nation. Number 10, for
Spring 2005, provides a summarizing account of the National Demonstration
Project, the Preparation Phase of the Yale National Initiative, and plans for the
League of Teachers Institutes. It contains the results of the four studies mentioned
in the section of this brochure on "Evaluations and Independent Studies," and
contributions from persons who have been working with Institutes in the Yale
National Initiative. Number 11, for Winter 2007, contains a wide range of contri-
butions from university and school administrators, university faculty members,
and National Fellows, which highlight the connections being made through the
National Initiative and illustrate the benefits found in the Teachers Institute
Approach by administrators, seminar leaders, school teachers, and their students.

Documentation and Evaluation

Every Teachers Institute or proposed Institute, at whatever stage of development,
prepares an annual report that describes its scope, strategy, goals, and progress.
Each established Institute maintains data on teacher and faculty participants.
These reports include evidence that the Institutes remain in accord with the
Teachers Institute Approach. They describe, where appropriate, the curriculum
units recently developed, the relationship between participating school teachers
and university faculty, the nature and extent of leadership exerted by teacher-par-
ticipants, the incentives for university faculty members and school teachers to par-
ticipate, and the assistance from the Yale National Initiative that has been needed,
obtained, and used. They include an analysis of the participation of school teachers
in Institute activities, using surveys and other instruments developed by the Yale-
New Haven Teachers Institute and modified as needed to make possible compar-
isons across the partnerships. The data include, for example, the school and sub-
ject or grade level of each Fellow, the seminars in which each participated, the
leaders of the seminars, the curriculum unit titles, and information on each
Fellow's continuing employment in the district. With the help of the school dis-
trict data office, the reports may document and analyze the impact of teachers' par-
ticipation in Institute seminars and leadership roles on the professional perform-
ance of its teachers and the academic achievements of their students. And they
analyze the factors contributing to, and hindering, the success of the Institutes,

13
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and the effects of those Institutes upon teacher preparation and empowerment,
curricular change, and other issues central to school reform. They also give an
account of the progress made toward current and continuing funding of the
Institutes. At specified intervals, the reports also will include surveys of the use of
curriculum units by Fellows and non-Fellows in the school systems. (For further
details, see the later section on "Reporting and Evaluation,” page 38.)

Affiliation with the League

New Teachers Institutes may be established at other locations through many dif-
ferent ways. Funding might be provided wholly or in part by a Federal or state
program, a national or local foundation, a school district that channels government
funds to an Institute, or a college or university. Institutes established through the
Yale National Initiative will have already accepted the "Understandings and
Procedures” given below, and may then become members of the League of
Teachers Institutes. That process will enable them to continue to receive technical
assistance and collaborative support from the Yale National Initiative and from
other members of the League, as indicated in the earlier section on "Benefits to
Participating Cities and League Institutes." That section also outlines the benefits
that may be received by cities that are exploring or planning an Institute but are
not yet League members. Further details concerning the process of affiliation and
the benefits that may be received are included in the later section, "Steps in
Establishing a Teachers Institute."

The National Seminars

The national seminars described above in "Benefits to Participating Cities and
League Institutes" are planned through a process like that used for planning local
Teachers Institute offerings. Teachers who have participated in national seminars
play a leading role in canvassing their colleagues and deciding which seminars the
National Initiative should offer each year. Teachers represent their colleagues in
each city participating in the National Initiative. The city Representatives meet
during the Intensive Session each July to determine the schedule and methods
they will use for determining the national seminars to be offered the following
year. They meet again during the Annual Conference each October to discuss the
progress they have made in identifying the interests and needs of the teachers
most likely to apply to become National Fellows. Yale faculty members who have
led New Haven Teachers Institute seminars make presentations during the
Conference on seminars they would be available to lead in the coming year.
Throughout this process, using a moderated e-mail list, which archives messages
topically, the teachers who serve as their cities' representatives communicate with
one another about the emerging seminar possibilities. After the city representatives

14
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have advised the Director on the seminars that should be offered, the Initiative
organizes a virtual open house in February so that interested teachers in each city
may participate in a video and telephone conference with the seminar leaders to
learn and ask questions about the seminars that will be offered. As in the New
Haven Institute, the process is self-fulfilling, and teachers apply to seminars they
have requested.

Each year, the national seminars begin during an Organizational Session
held at Yale for two days in early May. The seminars have the same expectations as
local Teachers Institute seminars, but meet on a compressed schedule. Between
May and an Intensive Session of the seminars that occurs during two weeks in
July, Fellows begin studying the material they will discuss together when they
return to the Yale campus. They submit a prospectus of what their curriculum unit
will contain in late June and a first draft of their curriculum unit near the end of
the Intensive Session in July. Staying in close touch with their seminar leader
through e-mail, they submit a second draft in late July and complete the curricu-
lum unit by the middle of August. These units are placed online at the National
Initiative Web site (http://teachers.yale.edu) and they may, together with all the
curriculum units ever written in New Haven, be searched by teachers and other
users located anywhere. As in New Haven, all seminar leaders and Fellows com-
plete written evaluations of their experience.

15
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Understandings and Procedures Necessary for a
Teachers Institute

The following Articles of Understanding provide the necessary basis for partner-
ships that adopt the New Haven model, wish to participate in the Yale National
Initiative, and are members of the League of Teachers Institutes. Although listed
as separate Articles, they are interrelated elements of an organically unified
approach. Each Article is followed by one or more Procedures designed to clarify
its intent and guide its implementation. Continuing membership in the League of
Teachers Institutes will depend upon the maintenance of a Teachers Institute in
accord with these Understandings and Procedures, as demonstrated in annual
reports. Experience has shown that Teachers Institutes that remain in accord with
these Understandings and Procedures are more likely to succeed in a long-term
effort than are Institutes that depart from them.

Article 1: Partnership

Each Teachers Institute partnership links an institution (or institutions) of higher edu-
cation to a school district (or districts) in which a significant proportion of the students
come from low-income communities. Administratively and financially, the Institute is
situated as an autonomous academic unit in an institution of higher education, not
subordinate to any other unit in the institution or any external entity. It reports to the
office of the president or provost. That institution must assume, and may not delegate,
full responsibility for the academic and fiscal management of a Teachers Institute. A
sponsoring institution of higher education serves as fiscal agent and, in most cases, acts
as recipient of any grant for the Institute. The size, scope, and emphasis of the Institute
depend upon the needs of the district(s), the educational resources available, and the
expected funding. Policies within the school district(s) pertaining to curriculum and
professional development (as established by the state, the school board, the union, and
specific administrators) must encourage the development of such an Institute.

Procedures for Article 1: The initial scope includes no fewer than 20
schools encompassing at least two of the three levels of schooling (elemen-
tary, middle, and high), a minimum pool of 500 potentially eligible teach-
ers, and a minimum of four seminars to be offered annually. If the number
of seminars increases, the number of schools and eligible teachers may also
be appropriately increased. Letters from the highest administrators of the
institution(s) of higher education and the school district(s) should explic-
itly state their commitment to long-term collaboration in support of the
Institute. In a jointly written and executed letter of agreement they should
lay out the terms and expectation of the collaboration entailed by their
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partnership, specifying their respective roles and mutual obligations. The
letter of agreement must be renewed when there is a change in university
or school administration or an Institute director.

Article 2: Participants

Teachers who participate in an Institute become Fellows in its seminars. The body
of Teachers Representatives in a given year will consist of teachers who are intend-
ing to be Fellows in the seminars being planned and (except in an Institute's first
year) have been Institute Fellows. Faculty members from the institution(s) of
higher education are invited to serve as seminar leaders and/or serve on a
University Advisory Council composed largely or entirely of faculty members.

Procedures for Article 2: The director organizes a body of Teachers
Representatives and a University Advisory Council. The director, while
ultimately responsible for the appointment of Teachers Representatives to
this largely self-perpetuating body, actively solicits recommendations from
current Teachers Representatives and Coordinators and relies upon their
advice. The director recruits faculty from various parts of the institution(s)
of higher education to offer seminars that address the Fellows' interests
and needs in the areas of further preparation and curriculum development.
The president(s) of the institution(s) of higher education, on recommen-
dation by the director, will invite and appoint faculty members to serve on
a University Advisory Council.

Article 3: Direction

A continuing, full-time director of the Institute serves as convenor, administrator, liai-
son between the school district(s) and the administration and faculty of the institu-
tion(s) of higher education, and fund-raiser. The director, while reporting to the chief
officers of the institution(s) of higher education and the district(s), is administratively
and financially responsible to the institution of higher education in which the Institute
is situated. Those institution(s) provide a job description for the director that estab-
lishes the director's place within their structure. The director shall have full authority
and responsibility for the operation of the Institute to ensure compliance with these
Articles of Understanding. She or he must enjoy the confidence of the teachers of the
district(s), the faculty members of the institution(s) of higher education, and the Yale
National Initiative. The director acts as leader and facilitator of the participating
teachers or Fellows and, in consultation with the executive committee of the
University Advisory Council, recruits seminar leaders from among the faculty mem-
bers of the institution(s) of higher education. The director is also the liaison with the
National Initiative and arranges the Institute's participation in League activities.
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Procedures for Article 3: A planning director or director for a new Institute
must be identified in close consultation with representatives from local
teacher leadership and university faculty, and with the superintendent(s)
of the school district(s) and chief administrative officer(s) of the institu-
tion(s) of higher education. During this process the partnership is encour-
aged to communicate with the National Initiative with some frequency. A
candidate who has been identified through this process may then be rec-
ommended to the Yale National Initiative, after which there must be
opportunity for further consultation with the Initiative. If a mutual deci-
sion is favorable, the candidate must then receive formal approval by the
superintendent(s) and chief administrative officer(s), and by the Yale
National Initiative, after which the candidate may be appointed planning
director. A planning director for a new Institute must be prepared and
willing to become director if again approved as such through the process
here specified. Any replacement for the director should be advertised and
publicized internally and externally in accordance with the search proce-
dures in place at the partnering institution(s) of higher education. The
search committee for a replacement for the director should involve repre-
sentatives from the local teacher leadership and university faculty advisory
groups. A replacement for the director should then be recommended by
the superintendent(s) of the school district(s) and chief administrative
officer(s) of the institution(s) of higher education in the partnership, and
approved by the Yale National Initiative. If the institution requires that a
Principal Investigator other than the Institute director be assigned for a
grant, that person should be a member of the administration, at least at
the level of Dean of the Faculty of Arts and Sciences.

Article 4: Leadership of Teachers

The Institute is led in crucial respects by participating teachers in the district(s),
who, as Teachers Representatives and Coordinators, play a major and indispensa-
ble role in the planning, organization, conduct, and evaluation of the programs
intended to benefit them and, through them, their students. They are responsible
for persuading other teachers to understand the Institute as having been designed
to strengthen teaching and learning throughout the schools and to have a signifi-
cant impact upon the school district.

Procedures for Article 4: Through the body of Teachers Representatives
the teachers are involved in initiating and approving decisions with respect
to seminars offered, encouraging teachers to request and apply for semi-
nars, and enrolling them in the seminars. From the body of Teachers
Representatives the director will annually select Coordinators, one for each
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seminar, who will assist with application procedures, handle administra-
tive details within the seminar, help to establish its collegiality, act as a
resource for members of the seminar, and monitor its progress.

Article 5: Faculty Role

Faculty members from the liberal arts and/or sciences in the institution(s) of high-
er and professional education who teach at the undergraduate and/or graduate lev-
els lead seminars, advise in the shaping of the seminars to be offered, and review
each year the seminars offered by the Institute.

Procedures for Article 5: The University Advisory Council meets at least
annually to receive reports and offer advice on the progress of the Institute.
An executive committee of the Council meets more frequently with the
director to review and approve the proposed seminars and to provide con-
sultation and assistance with regard to other administrative matters.

Article 6: Seminars

The course of study consists of intensive seminars (not lectures) of relatively small
enrollment in several disciplines on broadly defined topics, which meet over a
period of no less than three months. These seminars are both collaborative and
collegial. The seminar leader and the Fellows study and discuss certain common
texts, objects, or places, and each Fellow prepares during the period of the seminar
meetings at least two drafts of a substantial "curriculum unit" that he or she
intends to employ in the classroom during the following year.

Procedures for Article 6: Seminars with about a dozen participants, meet-
ing approximately weekly, afford the best opportunity for discussing every
Fellow's work in progress. Each applicant's principal must verify that the
teacher's participation in the seminar is appropriate, and that the proposed
curriculum unit is related to, and significant for, the school curriculum, the
district standards, and a course that the teacher will be assigned in the fol-
lowing school year. The curriculum units, which will have immediate
application in the classroom, may bear a variety of relations to the general
topic of the seminar, appropriate to the grade level and the aims of the
teacher and to the school plans and district standards.

Article 7: Curriculum Unit

The curriculum unit is important for the teacher as a means of articulating what is
being learned in the seminar, applying it to the classroom, and sharing it with col-

20



Article 7: Curriculum Unit

leagues. Each curriculum unit consists of at least 15 single-spaced pages. It includes
an essay of at least 10 pages that sets forth the unit's rationale and objectives, the
material to be presented in the classroom, and the pedagogical strategies to be
employed; it also includes several examples of the lesson plans to be used by the
teacher, and one or more annotated bibliographies. The curriculum units are pub-
lished electronically, and preferably also in printed format.

Procedures for Article 7: Relying on relevant documents provided by the
National Initiative, an Institute will establish handbooks, manuals, or
guidelines for Fellows that lay out the necessary structure and content of a
curriculum unit, and the steps in the writing process. Such guidelines
should provide for two or more individual meetings between the seminar
leader and each Fellow.

Article 8: Collaboration

The simultaneous consideration of subject matter and pedagogical procedures
is fundamental to the Institute Approach and essential to the collegiality on
which an Institute is founded. The seminar leaders are primarily responsible for
presenting the "content” or "knowledge" of one or more disciplines, the inher-
ent strategies whereby such knowledge is acquired and transmitted, and any
pedagogical strategies that may therefore inhere in that field of study. The
Fellows, individually and collectively, will be responsible for bringing to the
seminar at appropriate points the pedagogical procedures necessary for encour-
aging active learners in their elementary or secondary classrooms to acquire this
knowledge.

Procedures for Article 8: Seminar leaders should plan to incorporate in the
sessions some discussion of common work and of curriculum units in
progress. An Institute (again relying on documents provided by the National
Initiative) will establish guidelines, handbooks, or manuals for seminar lead-
ers that make clear the expectations with regard to collaboration.

Article 9: Collegiality

Participating teachers from the institution(s) of higher education and the schools
are considered professional colleagues working within a collegial relationship, and
their respective contributions in the Institute process are valued equally. Seminar
leaders and Fellows understand that all participants bring to the seminar impor-
tant strengths, both experience and knowledge, with respect to the seminar topic
and/or its potential relevance to the classroom.
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Procedures for Article 9: The guidelines, handbooks or manuals for
Fellows and seminar leaders will emphasize the importance in the seminar
of a collegial relationship. The Fellows are considered full members of the
university community during the year in which they are taking a seminar,
and they will receive the privileges customarily given to faculty, such as
library and computer privileges and net accounts. They are not to be
regarded as students in regular university courses. Arrangements may be
made for them, however, to apply to a relevant graduate program to
receive university credit or certification of course of study for a Teachers
Institute seminar they have already completed.

Article 10: Eligibility

Within its designated scope, the Institute encourages any teacher to apply who has
a teaching assignment relevant to a seminar topic, desires to increase preparation
in the subject taught, can present a proposal for a curriculum unit relevant to that
topic, and will be assigned to teach a course during the ensuing year in which that
unit can be used.

Procedures for Article 10: The Teachers Institute makes every effort to
ensure that the pool of teachers applying to the Institute represents a
cross-section of all eligible teachers. Its program should attract and accept
teachers regardless of age, ethnicity, gender, academic background, profes-
sional experience, and length of time in teaching. It should document
annually the percentage of Fellows in each category and also specify the
comparable percentages in the demographics of the teaching cadre in the
district. To carry out its mission, an Institute must involve a significant
proportion of all teachers within its designated scope, who, in turn, must
actively engage teachers who have not participated before.

Article 11: Remuneration

In order to recognize the intensive, demanding, and professionally significant
nature of their participation in the seminars, the seminar leaders will be provided
with some remuneration, and the Fellows, who participate on a voluntary basis,
will be provided with an appropriate stipend and/or honorarium on completion of
their unit and all Institute requirements.

Procedures for Article 11: The stipend for participating school teachers and
the honoraria for Representatives and Coordinators do not constitute

salary or wages and are therefore not to be regarded as subject to any con-
ditions of employment. Teachers Institutes involving more than one insti-
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Article 11: Remuneration

tution of higher education should devise an equitable arrangement for
remuneration for seminar leaders.

Article 12: Long-Term Commitment

In establishing a Teachers Institute, the institutional and district administrations
commit themselves to a long-term partnership with each other in support of the
Institute during and beyond the Planning and Implementation Phases.

Procedures for Article 12: These commitments will be defined during the
planning process and must be affirmed in the Implementation Application.
The commitments must be re-affirmed or renewed when there is a change
in the institutional or school administration or an Institute director.

Article 13: Funding

The institution(s) of higher education and the school district(s) are committed to
provide meaningful ongoing financial support to the Teachers Institute.

Procedures for Article 13: Cost sharing is essential for developing, sustain-
ing, and institutionalizing a Teachers Institute. It not only buttresses the
commitment of institutional and school district administrations to their
partnership, but also stimulates private support for the Institute by offer-
ing potential donors the incentive of multiplying the impact of their gifts.
Cost sharing consists of the cash contributions made to the Institute by the
college or university, the school district partner, and third parties. Full
indirect, overhead, or facilities and administration costs are contributed as
cost sharing. In order that new Teachers Institutes can prepare to become
financially sustainable, they should follow a cost-sharing strategy during
the Planning Phase and Implementation Phase that will enable a gradual
assumption of a major share of the core costs. During the Planning Phase
at least half of the necessary core direct costs should be provided by the
applicant institution and the school district partner. These costs consist of
salary for the planning director, honoraria for teachers and faculty, and
expenses for travel to events at Yale. During the Implementation Phase,
the institution and the school district partner should assume an increasing
ratio of cost-sharing—e.g., in graduated steps over three years of 1/2, 1/1,
2/1—thus reducing reliance upon temporary outside sources. For the
Implementation Phase the necessary core direct costs consist of one full-
time salary for the director, remunerations for seminar leaders, stipends
for Fellows, honoraria for Coordinators, the publication of curriculum
units, office assistance for the director, the expense of establishing and
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maintaining a Web site, and travel to League events. Experience has
shown that a budget (in 2007 dollars) of about $20,000-$40,000 in direct
costs should be adequate for the Planning Phase, and that a new Teachers
Institute would require in each year of the Implementation Phase (again in
2007 dollars) something on the order of $200,000 in funding.

Article 14: The League

There will be an explicit and visible relation among the Institutes and with the
Yale National Initiative in which they are participating. Those Institutes recog-
nized by the Yale National Initiative as following the Institute Approach in accord
with these Articles of Understanding —initially through approval of the
Application for Implementation, and thereafter on the basis of annual reports —
will be members of the League of Teachers Institutes and will be eligible for bene-
fits specified in the section on "Benefits to Participating Cities and Communities
and to League Institutes."

Procedures for Article 14: Each Institute is committed to join the League of
Teachers Institutes, to participate in League activities and meetings, to add
materials to the Web site that illustrate its operation in accordance with
these Articles, to communicate in more informal ways, and to disseminate
its experience of the Institute model in various ways to other actual and
potential Institutes across the nation. The means of communication
include participation in national seminars, the Intensive Sessions, Annual
Conferences, personal visits, e-mail, news groups, online chats, text-based
forums, etc., and will also include written accounts by participants in the
Institutes for publication in On Common Ground.

Article 15: Evaluation

The Institutes are committed to undertaking at their own cost, in cooperation with
the Yale National Initiative, an annual review of their progress and, at the end of
the Implementation Phase, a final review. They assume responsibility for continu-
ing self-evaluation, in cooperation with the Yale National Initiative. They will sub-
mit to the Yale National Initiative (and also, through this Initiative, to the relevant
local or national funders) annual financial reports and annual narrative reports.

Procedures for Article 15: The reporting that is required of a Teachers
Institute is more fully described in a later section of this manual:
"Reporting and Evaluation." This reporting serves several functions and
provides several advantages. It constitutes a detailed account, in depth and
through time, of the operations and accomplishments of the Institute. It



Article 15: Evaluation

contributes greatly to the process of obtaining funding; and it also con-
tributes to the wider understanding by teachers, district administrators,
university faculty members and administrators, and policy-makers of the
role and importance of Teachers Institutes in this nation. The Yale
National Initiative will offer advice in this review process and may suggest
means of obtaining funding to support it.
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Steps in Establishing a Teachers Institute

Summary of the Process

There are several phases in the establishment of a Teachers Institute at a new loca-
tion. The Yale National Initiative researches the educational policies and demo-
graphic characteristics of school districts, the academic resources and school-
improvement interests of colleges and universities in proximity to these districts,
and the financial capacity and philanthropic interests of foundations and companies
that support programs for the improvement of urban or rural public education in
that geographic area. Following research protocols and employing the Initiative's
databases, the Initiative investigates the potential that may exist for developing an
Institute in certain communities. This process may also occur in response to an ini-
tial request or proposal from one or both members of a potential partnership.

The results are then reviewed by the Director of the Yale National
Initiative and, for promising locations, also by the Team of New Haven Colleagues
in the Initiative. This Team, composed of Yale faculty members and New Haven
public school teachers who are experienced in the Institute's work locally and
nationally, has an important role in determining and advising about the localities
that will be included in the Initiative. They take responsibility for working with
each location through e-mail, video conferencing, information sessions held in
New Haven and elsewhere, site visits, and in other ways.

For cities or rural districts that seem especially promising, the Director
sends an inquiry with information about the Initiative to school and university offi-
cials and offers to travel to meet with them, if they want to pursue the opportunity.
Superintendents who wish to learn more about the Teachers Institute Approach are
invited to nominate several teachers to become Yale National Fellows. As described
previously in "Benefits to Participating Cities and Communities and to League
Institutes," these teachers apply to participate in national seminars held in New
Haven in May and July, which are designed to assist them in their own teaching
and to acquaint them with the Institute Approach. On returning to their home
communities, the National Fellows teach the curriculum units they have written
and talk with other teachers and their superintendent about the advantages of a
local Teachers Institute. Concurrently, college and university faculty members who
might eventually lead local Teachers Institute seminars are invited to the Intensive
Session held each July, where they observe national seminars and learn about the
Institute Approach. In October, these teachers and faculty members return to Yale,
together with school and university officials, for the Annual Conference, where the
National Fellows describe the teaching of and the student response to their curricu-
lum units, and all discuss the planning and operation of local Teachers Institutes.
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During one or more years of exploring the possibility of establishing a new
Teachers Institute, school and university officials begin to meet to discuss the
Understandings and Procedures for Institutes. If they decide to proceed, they sub-
mit a Declaration of Intent to Apply to Plan a Teachers Institute, which is signed
by the school superintendent and university president to signify their commit-
ment. The new partnership must then, following the procedures specified by
"Procedures for Article 3" in the "Understandings and Procedures," identify a
planning director, who must be approved by the Yale National Initiative before
being appointed to this position. It may then apply for and receive permission to
participate in the Yale National Initiative and in League activities, and receive
League services, during a Planning Phase of at least nine months duration, which
will enable it to devote itself to more detailed planning of a new Institute. The
proposed Institute may then apply for and receive permission to participate in the
Yale National Initiative and become a member of the League of Teachers Institutes
during a multi-year Implementation Phase (optimally, a period of three years).
During that Phase it will begin its operation and further refine its own processes.

Applications for permission to participate in the Yale National Initiative dur-
ing the Planning Phase and the Implementation Phase have three purposes. First, the
process of preparing an application will lead the planners of a new Institute in a sys-
tematic way through tested procedures that enable the Institute to be workable and
sustainable. Second, the application itself will provide assurance that the new Institute
is qualified to receive the services of the Yale National Initiative and the League of
Teachers Institutes. And third, the application will provide narrative and financial
information that can be reshaped by the Institute in applying for funding. Experience
has shown that a budget (in 2007 dollars) of about $20,000-40,000 in direct costs
should be adequate for the Planning Phase, which would include the time of the plan-
ning director, honoraria for teachers and faculty, and necessary travel.

Preliminary Steps

An important early step consists of meetings not only of key university and school
administrators, but also of school teachers who might assume a leading role in the new
Institute and those university faculty members who might lead seminars and help to
identify interested colleagues on the faculty. The Yale National Initiative can, directly or
through its Web site, furnish literature and videos in various forms and formats (e.g.,
DVD or interactive CD-ROM) to persons who have this interest. During this prelimi-
nary period, the city in which such interest is expressed may be designated by the
Director of the Yale National Initiative a "participating city." Depending on its progress
in local planning;, a city may be invited to nominate or recommend teachers to apply to
participate in the national seminars that meet in May and July. The administrators and
faculty members from such a participating city may also be invited to an Intensive
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Session in July, where the faculty members can observe, and can attend workshops and
other meetings on the Teachers Institute Approach. And all may be invited to attend an
Annual Conference in the fall, where, with others from League Institutes and cities plan-
ning or exploring an Institute, they may report on and plan for the Initiative's work.

If there is then sufficient interest, and if funding is being or has been
arranged, these preliminary steps may be followed by a more formal Planning
Phase, with a planning director and a number of university faculty members and
school teachers committed to assist with planning. During this Planning Phase,
the Institute may fully participate in the Yale National Initiative and receive the
services of the League of Teachers Institutes.

Planning an Institute

The Yale National Initiative will provide instructions and forms on which to apply to
participate in the Yale National Initiative and receive its services during a Planning
Phase of at least nine months duration. This Planning Phase may be funded by or
through a federal program, a national funder, one or more local funders, a school
district (e.g., district Title I funds), or a college or university. An application will
include a narrative, a budget, and a budget narrative. (For details, see the instruc-
tions and forms provided.) A National Panel of educators and philanthropists will
review the applications, will provide advice that may be useful for local purposes and
in obtaining further support for the Implementation Phase, and will recommend
acceptance. The Director of the Yale National Initiative will determine whether the
application is in conformity with the principles and procedures of this Initiative.

The purpose of the Planning Phase is to enable a full exploration of the likely
partners, major strategies, scope, personnel, and funding of a Teachers Institute that
conforms to the "Understandings and Procedures” set forth in this manual.
Although a Planning Phase of nine months duration looks toward a multi-year
Implementation Phase, it is not required that an application for participation in the
Yale National Initiative and membership in the League of Teachers Institutes during
the Implementation Phase be made at the end of that initial Planning Phase. There
may be a period of time for further planning, adjusted to the organizational needs of
the partnership, before such an application would be necessary or appropriate.

During this Phase there will be meetings with university faculty and school
teachers who may participate in the partnership to ascertain their needs and their
interest in, and commitment to, the proposed Institute. There will be joint plan-
ning and meetings of university and school administrators to discuss their mutual
commitments and, among other things, how to leverage local and other funds for
the Implementation Phase of the proposed Institute. Experience has shown that
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the direct core costs of a year of operation for a new Teachers Institute in the
Implementation Phase would require (in 2007 dollars) something on the order of
$200,000 in funding. There will also be development of a three-year implementa-
tion plan and proposal for a potentially long-term Teachers Institute in accord
with the "Understandings and Procedures."”

The Planning Phase will include the following activities. The locality will
recommend several teachers to become National Fellows and send a number of
university faculty members and school and university officials to the events at Yale
held each year. In July university faculty members will accompany the Planning
Director to New Haven, where they will observe seminars and participate in work-
shops on the Institute's principles and practices. In October representatives from
the school district will attend an Annual Conference, where they may learn from
the experience of both established and new Teachers Institutes in other locations.
(For details, see the earlier section in this brochure, page 11, "Benefits to
Participating Cities and Communities and to League Institutes.")

The planning director, with the assistance of the university faculty mem-
bers and school teachers committed to this planning, will establish a body of
Teachers Representatives, which will canvass teachers for their suggestions of top-
ics for seminars and on that basis determine a desirable schedule of seminar offer-
ings for the first year. The planning director will then recruit university faculty
members who will be prepared to lead seminars that correspond, in their general
focus or outline, to the topics proposed. The planning director will also arrange for
the appointment of a University Advisory Council of faculty members who will
serve in an advisory capacity and will review the seminar proposals. At some point
during the Planning Phase, the Yale National Initiative will also arrange for a visit
of colleagues, consisting of school teachers, faculty members, and directors from
the League, to the site of the proposed new Institute.

On the basis of the arrangements made during the Planning Phase (and
perhaps during ensuing months), the planning director will prepare an application
to participate in the Yale National Initiative and become a member of the League
of Teachers Institutes during a multi-year Implementation Phase.

Declarations of Intent to Submit a Planning Application

A Declaration of Intent to submit an application to participate in the Yale National
Initiative and the activities of the League of Teachers Institutes during a Planning
Phase will be filed, on a form to be provided, by February 1 of the calendar year in
which such an application will be submitted. (See the "Timeline" later in this brochure,
page 43.) This Declaration of Intent will set forth the intentions and commitments of
the collaborating institution(s) of higher education and the school district(s).
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Appointment of a Planning Director

A candidate for the position of planning director should be proposed by May 1 of the
year in which a planning application will be submitted. The selection of a planning
director should be carried out according to the "Procedures for Article 3" in the
"Understandings and Procedures." A planning director for a new Institute during a
Planning Phase must be prepared and willing to become director, if later approved as
such through the mandated "Procedures for Article 3," when the Institute is accepted
as a participant in the Initiative during the Implementation Phase. A planning direc-
tor must be identified in close consultation with representatives from local teacher
leadership and university faculty, and with the superintendent(s) of the school dis-
trict(s) and chief administrative officer(s) of the institution(s) of higher education.
During this process the partnership is encouraged to communicate with the Yale
National Initiative with some frequency. A candidate identified through this process
may then be recommended to the Yale National Initiative, after which there must be
opportunity for further consultation with the Initiative. If a mutual decision is favor-
able, the candidate must then receive formal approval by the superintendent(s) and
chief administrative officer(s). The institution of higher education must provide a
description of the position, indicate its classification in the personnel structure, and
clarify in detail the lines of authority and reporting for the director within the insti-
tution. The letters of recommendation or accompanying materials from the superin-
tendent(s) and chief administrator(s) of the institution(s) of higher education should
document this search and appointment procedure. After formal approval by the Yale
National Initiative, the planning director may then be appointed.

Planning Applications

The planning application should then be submitted by September 15 of this year.
The planning application, like the identifying of a director, must result from a col-
laborative process, involving representatives from local teacher leadership and uni-
versity faculty, and with the superintendent(s) of the school district(s) and chief
administrative officer(s) of the institution(s) of higher education. Drafts of the
planning application must be shared among the constituents in the process. The
narrative for an application will cover the following topics:

1. Basic Commitments: A provisional statement of how the partnership envisions
meeting all Understandings and Procedures. These commitments must be fully
understood by administrators, by the planning director, and by participating facul-
ty and teachers. The application should contain a jointly written and executed let-
ter of agreement in which the appropriate administrators of the institution(s) of
higher education and the school district(s) should lay out the terms and expecta-
tions of the collaboration entailed by their partnership, indicating their respective
roles and mutual obligations.
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2. College or University: A statement by administrators of the institution(s) of
higher education describing the location of the proposed Teachers Institute as an
independent unit within its (or their) structure, responsible to the office of the
president or provost; specific faculty members and administrators committed to
do the planning for possible participation in a multi-year Implementation with
strong prospects for continuation; and specific faculty members who are qualified
and available to lead seminars. An application should contain letters of commit-
ment from faculty members who wish to be involved in the Institute's program,
with descriptions of their applicable experience. Any faculty members from depart-
ments, schools, or colleges of Education should indicate their readiness to lead
seminars that focus primarily upon "content" rather than "pedagogy.” An applica-
tion should also contain letters of commitment from college or university faculty
members who are willing to serve on an Advisory Council. (See "Understandings
and Procedures”: "Article 1: Partnership,” "Article 2: Participants,” "Article 5:
Faculty Role," "Article 12: Long-term Commitment," and "Article 13: Funding.")

3. Schools: Evidence that the district(s) serve a significant proportion of students
from low-income backgrounds; specific administrators committed to do the plan-
ning for possible participation in a multi-year Implementation Phase with strong
prospects for continuation; letters of commitment from those people; a description
by school administrators of the relevant policies and the existing professional
development programs, explaining how they will relate to the new Institute and
how the new Institute will support district goals, and identifying the key district
staff members who will be concerned with this relationship. An application should
also contain letters of commitment from teachers who will be involved in planning
the Institute and who will assume leadership roles in it. (See "Understandings and
Procedures": "Article 1: Partnership,” "Article 2: Participants,” "Article 4:
Leadership of Teachers," "Article 12: Long-Term Commitment.")

4. Scope: A description of the proposed scope within the school district, or indica-
tion of the process by which it will be determined; a list of possible seminar topics
for the first year of Implementation, and an explanation of the process by which
teachers will finally determine them. The scope must include no fewer than 20
schools encompassing at least two of the three levels of schooling (elementary,
middle, and high), a minimum pool of 500 potentially eligible teachers, and a
minimum of four seminars to be offered annually. (See "Understandings and
Procedures": "Article 1: Partnership," "Article 2: Participants,” "Article 4:
Leadership of Teachers," "Article 5: Faculty Role," "Article 6: Seminars.")

5. Director of Planning: A specific person who has already been approved as plan-
ning director by the Yale National Initiative and who has indicated willingness, if
approved by the mandated procedures, to become the permanent director of the
proposed Institute. (See "Understandings and Procedures": "Article 3: Direction.")
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6. Planning Process: A statement of the planning that will be undertaken locally
during the nine-month Planning Phase. This should include a plan for construct-
ing a network of teacher leadership, including a body of Teachers Representatives;
a plan for widening the participation of university faculty members, including a
University Advisory Council; a plan for surveying teachers' needs, deciding on
seminars for the initial year of Implementation, and recruiting seminar leaders;
and a plan for developing a longer-term strategy by which the Institute can help
the district meet its goals. (See "Understandings and Procedures": "Article 4:
Leadership of Teachers," "Article 5: Faculty Role," "Article 6: Seminars.")

7. Funding and Cost-Sharing: A statement of the proposed funding and proposed
cost-sharing for the Planning Phase (specifying the primary funders, including the
university and the school system, and any supplementary funders) with institution-
al letters of commitment. Letters from the highest administrators of the institu-
tion(s) of higher education and the school district(s) should explicitly state their
commitments to contribute indirect costs as cost sharing, and to provide continuing
funding. Letters from the institution(s) of higher education should specify the sup-
port that the Development Office(s) of the institution(s) will provide in the contin-
uing search for funding. The institution(s) of higher education should also indicate
the appropriate range for remuneration of seminar leader, in accord with that for
comparable duties. (See "Understandings and Procedures": "Article 13: Funding.")

To be considered complete, a Planning Application should consist of the
following:

1. Cover page (on forms supplied by the Yale National Initiative)
2. Demographic information about partners (on forms supplied)

3. Narrative (of approximately twenty double-spaced typed pages with at
least one-inch margins —more if needed to cover necessary items)

4. Budget (on forms supplied) and Budget Narrative (instructions supplied)

5. Attachments (attach only items requested and prepared specifically for this
purpose)

Implementing an Institute
An applicant to participate in the Yale National Initiative and become a
member of the League of Teachers Institutes during a multi-year Implementation

must have arranged —or must be arranging —funding from a federal program, a
national funder, one or more local funders, as well as a school district and a college
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or university. The institution(s) of higher education and the school district(s)
must be committed to provide meaningful ongoing financial support. At least half
of the necessary core direct costs must be provided by the applicant institution and
the school district partner. (Full indirect, overhead, or facilities and administration
costs are contributed as cost sharing.) Cost sharing should either begin at a high
level or steadily increase during the Implementation Phase so that there is a trend
toward institutionalizing the costs of the Institute.

Instructions and forms on which to apply for participation in the Yale
National Initiative and membership in the League of Teachers Institutes during
Implementation are provided by the Initiative. Such an application can also be
shaped into a grant proposal for funding during the Implementation. A National
Panel of educators and philanthropists will review the proposal, provide useful
advice, and recommend participation in Implementation. Final decisions as to con-
formity with the principles and procedures of the Yale National Initiative will be
made by the Director of this Initiative.

The partnership will be required to submit annual reports to the Yale
National Initiative that describe and assess the activities undertaken, describe chal-
lenges and successes, account for any grant funds, and document the entire budget.
Any change in the director at an Institute that is participating in an Implementation
Phase must be approved in advance by the Yale National Initiative. In such
instances, the position should be filled according the process specified in
"Procedures for Article 3" in "Understandings and Procedures." Forms are provided
by the Yale National Initiative for this purpose.

The Teachers Representatives will receive applications from teachers for
admission to the seminars offered for the first year. They will also provide from
among their number seminar Coordinators who will decide upon the applications,
assist the seminar leaders, and also help the director to monitor the progress of the
seminars. During each year of the Implementation Phase, the Teachers Represen-
tatives will continue the process of canvassing teachers and determining the topics
of seminars for which the director will recruit leaders from the faculty.

During the Implementation Phase the Institute will also send the director,
several school teachers, and several university faculty members to participate in the
Intensive Sessions in July and the Annual Conferences. The director will partici-
pate in colloquia for directors; the school teachers will participate as Fellows in the
national seminars; and university faculty members will observe national and local
seminars and attend workshops on the Teachers Institute Approach. Represen-
tatives from the school district will also attend the Annual Conference to report on
progress of the Institute from the district's point of view. During this phase there
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may also be planned visits to the Institute by personnel from the Yale National
Initiative.

Declarations of Intent to Submit an Implementation Application

An initial result of the Planning Phase will be a Declaration of Intent to apply for
participation in the Yale National Initiative and membership in the League of
Teachers Institutes during Implementation. This Declaration will be filed, on a
form provided, by May 31 of the year in which such an application will be submit-
ted. (See "Timeline" later in this brochure, page 43.) It will set forth the intentions
and commitments of the partners, the institution(s) of higher education and the
school district(s). The Declaration serves two purposes: It clarifies the decisions
made at the location of the proposed Institute and it puts the Yale National
Initiative on notice of those decisions so that it can make necessary arrangements
for the National Panel to review the Implementation Application, can provide
services and assistance, and can arrange necessary site visits.

Appointment of a Director

A candidate for director of the Institute should be proposed by June 30 of the year
in which an Implementation Application is submitted. The local identification of a
director (who may well have been the planning director) should be carried out once
more according to the "Procedures for Article 3" in the "Understandings and
Procedures" —as in the previous identification of the planning director. After con-
sultation with the Yale National Initiative, and a mutual decision that is favorable,
the candidate will be formally approved by the superintendent(s) of the school dis-
trict(s) and chief administrative officer(s) of the institution(s) of higher education
in the partnership. The name will then be forwarded, with a description of applica-
ble experience and a letter of commitment, to the Yale National Initiative for formal
approval. As in the appointment of the planning director (see earlier requirements
for details, page 18), the institution of higher education must provide a full descrip-
tion of the position. Letters of recommendation or accompanying materials from
the superintendent(s) and chief administrator(s) of the institution(s) of higher edu-
cation should document this search and appointment procedure. After formal
approval by the Yale National Initiative, the director may then be appointed.

Implementation Applications

An implementation application requires that a director has been approved and
appointed, that a body of Teachers Representatives and a University Advisory
Council have been established, and that plans have been laid for the first year of
seminars. Like the planning application, it must result from a collaborative
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process, involving representatives from local teacher leadership and university fac-
ulty, and with the superintendent(s) of the school district(s) and chief administra-
tive officer(s) of the institution(s) of higher education. Drafts of the implementa-
tion application must also be shared among the constituents in the process. The
application will be approved upon the recommendation of a National Panel of
leading educators and philanthropists. The response of the National Panel will
provide useful feedback to the applicant and may also be of use in the seeking of
funds. The Director of the Yale National Initiative will determine whether the
application is in conformity with this Initiative.

The narrative for an application to participate in the Yale National
Initiative and become a member of the League of Teachers Institutes during
Implementation will cover the following topics:

1. Basic Commitments: State how the new Institute meets each of the
Understandings and Procedures.

2. Partnership: Administrators of the institution(s) of higher education must describe
the location of the proposed Teachers Institute as an independent unit within its (or
their) structure, responsible to the office of the president or provost. School adminis-
trators must describe the relevant policies and the existing professional development
programs, explain how they will relate to the new Institute and how the new Institute
will support district goals, and identify the key district staff members who will be con-
cerned with this relationship. The application also requires a jointly written and execut-
ed agreement between the institution(s) of higher education and the school district(s)
that sets forth the endorsement, the collaboration, and the prospective participation of
these sponsoring partners. In this letter of agreement the appropriate administrators
will lay out the terms and expectations of the collaboration entailed by their partner-
ship. Letters from the highest administrators of the institution(s) of higher education
and the school district(s) should explicitly state their commitments to contribute indi-
rect costs as cost sharing, and to provide continuing funding. Those from the institu-
tion(s) of higher education should also specify the support that the Development
Office(s) of these institution(s) will provide in the continuing search for funding.

3. Scope: In discussing the initial scope of your Teachers Institute, describe how
the scope was determined and how you envision it developing over the three or
more years of Implementation. Include a map of the school district partner(s) not-
ing the location of both the higher education institution(s) and the schools to be
involved during Implementation. The scope should include no fewer than 20
schools encompassing at least two of the three levels of schooling (elementary,
middle, and high), a minimum pool of 500 potentially eligible teachers, and a
minimum of four seminars to be offered annually. Indicate any likely expansion of
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that scope during subsequent years of the Implementation Phase. (See
"Understandings and Procedures," "Article 1: Partnership," "Article 6: Seminars,"
"Article 10: Eligibility.")

4. Strategy: State what you expect this Teachers Institute to achieve within the
school district(s) involved. If you are working with a large school district or sever-
al school districts, state how you determined the scope of the proposed Teachers
Institute so that its impact would not be diluted or diffuse but would have as great
an influence as possible. (See "Understandings and Procedures™: "Article 1:
Partnership," "Article 6: Seminars," "Article 10: Eligibility," "Article 12: Long-
Term Commitment.")

5. Structure: Describe with as much specificity as possible the structure of the pro-
posed Teachers Institute, including the director, faculty advisory committees, and
teacher leadership roles. (See "Understandings and Procedures," especially:
"Article 1: Partnership," "Article 2: Participants,” "Article 3: Direction," "Article 4:
Leadership of Teachers," "Article 5: Faculty Role," "Article 12: Long-Term
Commitment.")

6. Seminars: In discussing the seminars for the first year of the Implementation
Phase, describe how teachers have been involved in identifying topics, which facul-
ty have been approached and selected to lead these seminars, the pool of eligible
teachers, how potential Fellows are being identified, and how Fellows are selected
among applicants. In discussing seminars for the subsequent years of
Implementation, describe the pool of interested and available faculty and that of
eligible teachers. An application should indicate the appropriate range for remu-
neration of seminar leaders, in accord with that for comparable duties. (See
"Understandings and Procedures": "Article 6: Seminars," "Article: 7: Curriculum
Unit," "Article 8: Collaboration," "Article 9: Collegiality," "Article 10: Eligibility,"
"Article 11: Remuneration.")

7. Revisions in Plan: Please note where there is a significant change from the
information or plan submitted with the Planning Application.

8. Accompanying Letters: Letters indicating commitment from the institutions and
individuals to be involved should be appended to the application to participate in
Implementation. Each letter should make clear the writer's actual and potential
involvement in the Institute, and his or her understanding of the role to be played.
Letters from administration should indicate their commitment to all items under
the specific Understandings and Procedures that fall under their purview. (See
especially "Understandings and Procedures": "Article 1: Partnership," "Article 12:
Long-Term Commitment," "Article 13: Funding.")
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To be considered complete, an Implementation Application should consist
of the following:

1. Cover page (forms supplied by the Yale National Initiative)
2. Demographic information about partners (forms supplied)

3. Proposal Narrative (of no more than thirty double-spaced typed pages
with at least one-inch margins)

4. Budget (forms supplied) and Budget Narrative (instructions supplied)

5. Attachments (attach only items requested and prepared specifically for this
purpose)

Reporting and Evaluation

Every Institute or proposed Institute prepares an annual narrative and financial
report. Reports should include continuing descriptions of the Institute's activities and
progress and should explain significant differences between the years of operation.
(An Implementation Application will serve as the report on the Planning Phase.) The
annual reports analyze the factors contributing to, and hindering, the success of the
Institute, and any discernible effects of the Institute upon teacher preparation and
empowerment, curricular change, and other issues central to school improvement.
They give an account of the progress made toward current and continuing funding of
the Institute. At specified intervals, annual reports will also include surveys of the use
of curriculum units by Fellows and non-Fellows in the school system.

In sum, the narrative report should describe the scope, the strategy, and
the goals of the Teachers Institute. It should explain the process by which it has
been established and maintained, the ways that it has followed the Teachers
Institute Approach, its current activities, and the progress made toward its specific
goals. There is no limitation on length. The style should be succinct, but impor-
tant details should not be omitted for the sake of brevity.

Using surveys and other instruments developed by the Yale-New Haven
Teachers Institute and the Yale National Initiative, each established Institute docu-
ments the number of teachers who apply; the representativeness of those teachers
vis-a-vis the entire pool of teachers eligible to participate; the meetings of the
Teachers Representatives, providing detail concerning their activities in planning
the seminars; the roles of the seminar Coordinators in admitting Fellows, assisting
them, and monitoring seminars; the teachers' and faculty members' assessments
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of the Institute; the curriculum units written; the classroom uses to which teachers
put those curriculum units; and the students' responses to those units. The reports
also describe the relationship between participating school teachers and university
faculty, the nature and extent of leadership exerted by teacher-participants, the
incentives for university faculty members and school teachers to participate, and
the assistance from the Yale National Initiative that has been needed, obtained,
and used. They include an analysis of the participation of school teachers in
Institute activities, using surveys and other instruments developed by the Yale-
New Haven Teachers Institute and modified as needed to make possible compar-
isons across the partnerships. The data will include, for example, the school and
subject or grade level of each Fellow, the seminar in which each participated, the
leaders of the seminars, the curriculum unit titles, and information on each
Fellow's continuing employment in the district.

Each Institute is also encouraged to work with its school district data office
to document and analyze the impact of teachers' participation in Institute seminars
and Institute leadership roles on the professional performance of its teachers and
the academic achievements of their students. For Institutes that decide to do so, the
Yale National Initiative will supply guidelines for data collection and analysis that
each Institute may adapt to suit its own capabilities and circumstances. With appro-
priate safeguards for confidentiality, these Institutes should make every effort to
compile quantitative data bases that link teachers to students and that include data
on teacher and student demographies, teacher service records, and student test
scores, grades, attendance, retention, and graduation records. Using these data,
Institutes conduct statistical analyses of the impact of the Institute on teachers and
students in accordance with the Yale National Initiative guidelines at least once
every three years. These Institutes will also provide non-confidential data to the
Yale National Initiative to aid in analyses of national patterns and trends.

Each Institute will provide reviewers who may be sent by the Yale
National Initiative and/or any funding agencies with full access to their activities
and their documentation, including school and university personnel and sites.

The annual financial report will contain an accounting of all expenditures
made from all sources, including verification of cost-sharing. As indicated in the
Procedures for Article 13 in the "Understandings and Procedures," new Teachers
Institutes should follow a graduated cost-sharing strategy during the Planning
Phase and Implementation Phase. The financial report will set forth in detail the
cost of operating the Institute, provide a documentation of other funds allocated to
it, and indicate the availability of long-term funding sources. A final financial report
will provide such accounting for the full term of any Planning or Implementation
Phase. Where appropriate, the financial report should update the account of
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progress made toward funding the new Institute beyond the Implementation
Phase. Each report will be made on forms supplied by the Yale National Initiative.

The annual narrative report should provide as specific an account as possi-

ble of each of the following items. The report should be explicitly keyed to these
items, perhaps with a table of contents or with an index provided, so that readers
can easily note the information that pertains to each item addressed:
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e evidence that the new Institute is faithful to each of the Articles of
Understanding and the Procedures;

* a systematic description of the Institute and its activities, including ways
that it has applied the Approach to its own situation, the process by which
it was established, how that process has unfolded over time, and the
progress made toward its goals;

* a description of the relationship between participating school teachers and
university faculty members;

e an account of the ways in which teacher-participants in the seminars have
exerted leadership in planning the seminars, recruiting teachers, admitting
Fellows to the seminars, monitoring their process, and assessing the results;

e an indication of the incentives for university faculty members and school
teachers to participate in the Institute;

e an analysis of the participation of school teachers in Institute activities (using
the Fellows questionnaire and other instruments developed by the Yale-New
Haven Teachers Institute and the Yale National Initiative) that documents the
number of teachers who apply, the representativeness of the teachers vis-a-vis
the entire pool of teachers eligible to participate, the school and subject or
grade level of each Fellow, and (through annual questionnaires and periodic
surveys) the teachers' participation in Institute activities, the teachers' and fac-
ulty members' assessments of the Institute, teachers' unit use, each Fellow's
continuing employment in the district, and any district data collected;

e an annual summary of the Institute's efforts, if applicable, to collect and
analyze quantitative data on teachers and students in cooperation with its
district's data office and in general accordance with the guidelines provid-
ed by the Yale National Initiative;

the cost of operating the Institute, set forth in detail as specified in the
financial reporting requirements; a documentation of all other funds allo-
cated to the Institute; the availability of long-term funding sources; and
the trend and progress toward financial institutionalization;
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e a summary description of the length, nature, and contents of the curricu-
lum units developed by participating teachers, with information about the
teachers' use of the units and any other outcomes of their participation;

e an account of the assistance from the Yale National Initiative that was
needed, obtained, and used;

» and an analysis of the factors contributing to, and hindering, the success of
the Institute.

Each report will also include a summary, at the beginning or end, that sets
forth in brief compass the accomplishments and impact of the Teachers Institute,
the impediments that have been encountered, the unanticipated outcomes, and the
lessons learned thus far. The annual narrative report should include as attach-
ments only documents produced by or related to the Institute. Such documents
should include all brochures, schedules, seminar proposals, curriculum units,
questionnaires, reports, and news articles.

The final report for an Implementation Phase will summarize the items cov-
ered by the annual narrative reports. In summarizing the current and planned con-
formity with the Understandings and Procedures, go through all of these Articles
one by one, without omission. With regard to Article 1, include demographic statis-
tics pertaining to the schools in the partnering district that are being served by the
Institute. With regard to Article 10, provide demographic statistics pertaining to
both eligible teachers and the pool of teachers applying to the Institute.

The final Implementation Phase report should also summarize the current
and planned funding of the Institute, indicating the contribution being made, and
to be made, by the institution(s) of higher education, the school district(s), and
outside funders. It should indicate the seminars planned for the coming year and
their expected enrollment, and the likely number of seminars to be planned for the
following year and their expected enrollment.

The final Implementation Phase report will also include a survey of the use
of curriculum units by Fellows and non-Fellows in the school system. The survey
will have been administered to all Fellows who have participated in seminars dur-
ing the Implementation Phase and to non-Fellows in participating schools in
which at least 5% of the teachers currently eligible for participation have been
Fellows. The report will describe the administration of the survey and will specify
the number of each type of survey (to Fellows or to non-Fellows) distributed and
returned from each school. The Yale National Initiative will then enter and analyze
the data that the surveys contain.

41



42



Timeline

Deadlines for Applications and Reports

Year1
February 1 Declaration of Intent to Submit a Planning Application
May 1 Planning Director Proposed

September 15 Planning Application Submitted

Year 2

January Nine-Month Planning Phase Begins

May 31 Declaration of Intent to Submit an Implementation Application
(if proceeding in Year 2)

June 30 Director Proposed

September 15 Implementation Application Submitted

Year 3

January Implementation Begins

The Implementation Application will serve as the Final Report on the Planning
Phase. Thereafter, Annual Reports will be due on December 15.
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Contact Information

The Yale National Initiative

James R. Vivian, Director

P.O. Box 203563 Yale Station

New Haven, Connecticut 06520-3563
Phone: (203) 432-1080

Fax: (203) 432-1084

Electronic Mail: teachers @yale.edu
Web site: http://teachers.yale.edu





